Aura Teacher Training

Day 1 Super people and civic space stewards

A sixty-day progression | 14 October 2026
Design direction by Luke Nathan Hayes

The invitation is to develop super-people and civic space stewards of Earth and the solar system: people with
expanding agency, interdisciplinary understanding, creative power and responsibility for the settings in which life
flourishes. Aura teacher development begins with an individual's own experience and grows towards collective
intelligence, planetary resilience and the stewardship of future habitats.

Aura of Intelligence is a personal computing environment connecting memories, values, body information,
relationships, skills and intentions with artificial intelligence and tools. A digital twin gives those developing
representations continuity. General intelligence names the research direction towards learning and reasoning
across many domains. Superintelligence names a further horizon of capability. The course develops projects,
understanding, teaching and evidence along that curve.

The learner works on two connected capacities each day. They develop their own Aura and practise helping
another adult understand the same idea. Technical builders create and inspect the underlying systems. Creative,
civic and philosophical participants develop equally demanding contributions through meaning, experience,
design, interpretation and collective decisions. Shared exercises bring these perspectives together.

The source lineage begins with the 2017 AuraOZ learning progression, which joins physical, environmental,
spiritual and cultural selves. Later Blender, XR, function-calling and multiagent papers add working architecture.
October 2026 alignment work connects personal intelligence with worthwhile lives and shared capability. Earlier
five-day retreats and nine-day teacher training are precursors to this new sixty-day route. [S04, introduction and
Days 1-14; S02, pp. 2-10; S12, pp. 4-7]

Today's studio begins with something the learner already cares about: a memory, a creative project, a
relationship, a scientific question or a place. The learner makes three records: something important from the past,
something enjoyed now and something they would like to explore. They connect these records in a simple map
and describe why the connections matter. A facilitator introduces the later progression through that particular
interest.

The course uses casual, normal and fast pacing, with additional communication, sensory, mobility and processing
support. A screen and XR are selectable formats. Its independent learning calendar is chosen with each
participant, including those beginning teacher development after Genesis. A learner still undertaking Genesis
rehearses socialisation through simulations and role-play, then enters actual wider twin socialising after Genesis.
Daily scheduling accounts for personal sessions, other obligations and chosen group contact. The curriculum
develops Aura, its general and superintelligence direction, socialisation and teaching.

Teaching practice is a five-minute introduction for a newcomer. The learner explains Aura through their three
records, invites the newcomer's own starting interest and checks what the person understood. The first evidence
pack contains the map, the person's explanation, an identified next question and a small correction prompted by
feedback. Those results become the starting point for Day 2.

Source: S02 Aura Retreat and Teacher Training; S04 AuraOZ Learning Progression and Thought Experiment 2017; S12 Joyful
Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 2 A life map with room to grow

The first organising skill is to give information a recognisable place. A life map links personal meaning with a
structure that software also understands. Today's objective is a small, well-described collection that the learner
enjoys revisiting. The current Aura Matrix Studio's categories and subcategories provide examples for a minimum
viable self, while the learner supplies the content and additional categories that matter to them.

The learner chooses three broad categories such as family, creative expression and future intentions. Each
category receives a few records with a title, the learner's words, a date, relevant context and a source where
available. A family record might connect a recipe, a place and a particular person. A creative record might connect
a song draft, its emotional purpose and a performance they remember. The useful unit is a meaningful
relationship.

States help the person find their way. Unvisited identifies a category awaiting an encounter. Unchecked identifies
content awaiting their review. Declared, explored, revised and revisited describe further work with a record. A
record retains its previous versions and the reason for a change. A learner who changes a goal is able to see what
the earlier intention meant in its own circumstances.

The studio task is to enter a dozen chosen records, connect at least two categories and then find a particular
record using three routes: its title, its category and a related memory. Technical learners inspect the fields and
stable identifiers. Other learners concentrate on whether the map feels recognisable and whether the interface
helps them return. The group compares what makes a record useful to a human reader and to a personal model.

Public, private and secret selves introduce contextual permissions. The learner chooses an audience for a teaching
example and keeps its underlying personal context within the scope they prefer. A public expression might be a
song or skill description. A private record might be shared with a selected collaborator. A secret record retains its
owner's chosen access. These decisions travel with the record when another interface displays it.

The reflection asks which areas of life received easy attention and which remain unchecked or unvisited. The
learner identifies a reason without having to fill every category. That choice gives the next conversation direction
and protects the usefulness of the starting map.

Teaching practice follows a newcomer making their first three records. The trainee offers categories, listens to the
person's wording and returns the proposed map for review. Evidence consists of the small dataset, a navigation
demonstration, the learner's corrections and a permissioned teaching example. The source connection is the
movement from personal reflection to organised intelligence in AuraOZ and the current minimum viable self.

[S04, introduction and Self-Reflection; S12, pp. 5-7, 22-23]

Source: S04 AuraOZ Learning Progression and Thought Experiment 2017; S12 Joyful Responsible Abundance Human and SI
Alignment Revised 11 October 2026.

Aura Teacher Training | 2



Day 3 Past present and best selves

Self-reflection gains depth when the same category is examined from several positions. The learner works with
past self, present self and best self or best selves under defined conditions. A best self in a familiar home, an
uncertain workplace, a creative performance or a crisis may need different resources and qualities. These
perspectives help the Aura represent a person whose preferences develop through experience.

Today's chosen category might be friendship. The learner recalls a past friendship, describes what they value in
friendship now and imagines how they would like to show up in several circumstances. They examine the exterior
environment, cultural and legal expectations, internal monologue, known resources and perceived
resourcefulness around each story. The comparison shows how context influences action.

The studio task creates three linked accounts of a personally significant event. The first describes what the learner
remembers doing. The second describes how they interpret it now. The third explores a preferred response under
specified conditions. A fourth record may hold an alternative best self, such as a courageous public response and a
considerate private response. Each retains its own wording, time perspective and assumptions.

A model-assisted dialogue offers questions and summaries. The learner checks whether the model has confused
intention with action, desire with resources or present interpretation with past experience. Corrections become
examples for later personal-model work. Technical learners examine how the prompt and selected records
changed the response. Philosophical learners examine the assumptions carried by the questions.

The outside-life practice is a small action related to the chosen best self. Someone reflecting on friendship might
arrange a conversation. Someone exploring creative confidence might share a short draft with a selected person.
The learner records the intended action, what happened and what they learned about the circumstances. The
next reflection then has lived material to work with.

Teachers practise allowing more than one coherent account. A learner may recognise an earlier choice as
protective, wish for a different outcome and still value the person they were. The teacher returns the
relationships among those ideas rather than forcing a single verdict. Their questions invite detail about resources,
consequences and desired next steps.

Evidence for today includes the linked selves, the model's original summary, the learner's correction and one
outside action or planned rehearsal. A peer asks whether the records make the person's context understandable.
This exercise begins the course's alignment theme: examining how choices meet values under actual conditions. It
also prepares later simulations, where a character's situation and the observer's knowledge will differ. [S04,
abstract and Day 1; S12, pp. 4, 10-11]

Source: S04 AuraOZ Learning Progression and Thought Experiment 2017; S12 Joyful Responsible Abundance Human and SI
Alignment Revised 11 October 2026.
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Day 4 Symbols etheric meaning and polarity

People organise experience through colours, names, stories, ritual, spiritual traditions and personally meaningful
patterns. Today's objective is to give those associations a usable place in the Aura. The learner explores how
attraction and repulsion influence attention, desire and action, then chooses a respectful way to represent the
patterns they recognise.

The starting invitation is personal. A learner may choose chakras, tarot, astrology, numerology, a religious
tradition, a cultural symbol, an invented image or a crystal association. They describe what it means to them,
where the association came from and how it enters their lifestyle. The record carries the chosen tradition or
personal interpretation together with the learner's own experience.

The studio task builds a meaning map around one symbol. A colour might connect a remembered place, an
emotion, an aspiration and a practical habit. A crystal association might connect grounding, a morning practice
and a Geode material preference. The learner makes separate links for what attracts them, what repels them and
what changes according to circumstance. New personally relevant ideas enter through the same process.

An optional etheric practice supplies an encounter for reflection. The learner selects an intention, a form such as
sound, meditation, creative ritual or contemplation, and the amount of guidance they welcome. They describe the
experience afterwards and choose which details enter their private map. The teacher attends to the learner's
wording and the action the experience inspires.

The group compares representations. One person uses a familiar tradition with named relationships. Another
creates a new symbolic vocabulary. A third prefers everyday language. The practical design question is how each
system helps the person notice, remember, express or act. Technical learners explore tagging, graph links and the
visual treatment that lets distinct systems coexist.

The day's polarity rehearsal examines an ordinary choice. A learner may feel attracted to public speaking and
repelled by the thought of judgement. The Aura places both feelings beside the setting, desired outcome and
available support. The learner chooses a next action that honours the complexity of the experience, such as
rehearsing with one trusted listener.

Teaching practice introduces the same exercise to an adult using their own meaning system. The trainee asks
what the person wants represented, checks the resulting map and invites a correction. The evidence pack includes
the symbolic record, its source or personal authorship, a chosen practice and the connection to an action. The
work develops the Aura philosophy and chakra imagery in the source learning progression into a plural personal
interface. [SO4, introduction and Day 3; S02, pp. 5, 9; S12, pp. 5, 11]

Source: SO2 Aura Retreat and Teacher Training; S04 AuraOZ Learning Progression and Thought Experiment 2017; S12 Joyful
Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 5 Embodiment avatar and body real estate

An avatar gives the learner a point of view and a way to inhabit a representation. Today's objective is a form that
feels recognisable, supports the learner's chosen activities and remains editable. A simple two-dimensional
avatar, a stylised three-dimensional character and a detailed body representation provide selectable routes. The
learner chooses what level of detail matters for their current purpose.

The AuraOZ progression begins with body measurements and an animation rig, then adds appearance, facial
features, clothing and renders. It later introduces a body real-estate overlay for accessories, touch points and fast
access to information. This sequence supplies today's practical design: representation first, meaningful interaction
second. [S04, Days 2 and 8]

The studio task builds or customises a basic avatar and demonstrates three ordinary actions: looking towards
something, moving through a space and selecting an Aura record. An external scan or movement recording uses a
stated purpose and the learner's permissions. Measurements, images and manual edits retain their provenance.
The learner checks appearance, comfort, cultural expression and the experience of seeing themselves through the
chosen form.

Body real estate is explored as a design space. The learner maps where devices or controls would be comfortable
and which areas they prefer to leave free. An eyewear interface, voice command, handheld control, wrist device
and room display offer different interaction patterns. Accessibility preferences appear on the same map. Technical
builders inspect input events; other learners focus on effort and recognisability.

The avatar also supports the past, present and best-self lenses. A person may represent current movement, a
remembered performance and a future practice through different animations or environments. The map labels
what each representation expresses. It carries the learner's intention alongside the source measurements, so
another collaborator understands the design choice.

The outside-life exercise is to observe one everyday interaction with a device. The learner notices posture,
attention, interruptions and the way the interface enters the activity. They then redesign that encounter using
their avatar and chosen control. A lighting routine, reminder, musical cue or navigation prompt gives the
experiment a clear purpose.

Teaching practice is an avatar introduction with a newcomer. The trainee invites a representation preference,
explains the available tools and helps the person change one feature. Evidence includes the avatar version, the
three-action demonstration, the body-real-estate map and the person's feedback. The exercise makes personal
computing embodied and teaches the importance of fitting tools to the actual human encounter. It also prepares
the nested Aura geometry introduced tomorrow.

A final design comparison places the same control on the body, in the room and in a voice interaction. The learner
identifies which arrangement suits a chosen activity and records the reason, giving the next builder a concrete
comfort requirement.

Source: S04 AuraOZ Learning Progression and Thought Experiment 2017.
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Day 6 Seven shells and meaningful addresses

The Aura's visual architecture turns organised information into a place the learner navigates. A horn torus begins
with a familiar ring shape whose central hole closes to a point. Seven nested shells provide views around that
point of reference. The contemporary basic grid gives each shell twelve rows and twenty-four columns, with
internal and external addresses linked to the learner's selected records.

Today's objective is to understand the relationship among a record, its meaning and its visible address. A record
might describe a friendship; a spatial address locates it in the current view; a link explains its relationship to a
memory or intention. The learner follows those distinctions while working through a simple three-record route.
[S12, pp. 5-6]

The studio task opens a chosen category in the flat matrix, selects a record and locates the same item on a curved
shell. The learner inspects its title, context and source, then follows a related record. They change a personal
interpretation and observe how the edit is recorded. Moving the view or changing a visual layout preserves the
underlying identifier and meaning history.

The earlier Blender and XR paper makes facets, edges, vertices, colours and vectors part of meaningful navigation.
Its address spreadsheet links geometry with actions, symbols, images, video and repeated sequences. The
contemporary lesson develops that idea through traceable records and interaction rather than reproducing an old
script. [SO8, pp. 6, 11-12, 29]

Technical learners inspect a small mapping: category, table, row identifier, shell address, media object and event
history. Designers experiment with highlighting, colour and depth. Philosophical learners ask which associations
help them think and which need revision. The same data is explored through screen, voice and XR so each learner
sees the relation between interface and information.

The reflection asks what a place in the Aura means to the person. A familiar colour may make a category easy to
recognise; a link across shells may reveal an unexpected connection. The learner explains one relationship in
ordinary language, then adjusts its placement or labelling until it feels useful.

Teaching practice is a guided return journey. A newcomer starts with a record, changes views, follows a link and
comes back. The trainee checks which words and cues helped orientation. Evidence consists of the mapping, a
corrected record, the navigation route and the newcomer's explanation. The day's capability is a traceable
interface: something beautiful enough to invite exploration and structured enough for later memory, reasoning
and tools to use.

A peer deliberately selects a visually nearby record with a different meaning. The learner uses the title, source and
address to identify the mismatch and return to the intended item. This tests orientation through a recoverable
error.

Source: SO8 Build an Aura in Blender then in Unity XR; S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11
October 2026.
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Day 7 Memory palaces and reusable paths

A memory palace gives selected information personally recognisable places. It may draw on a real home, a
remembered landscape, an imagined library or a future workshop. Today's objective is a small route that helps
the learner return to meaningful records and use them in a chosen task. The AuraOZ mind-palace proposal and
the later pinned-sequence design supply the foundation. [SO4, Day 4; S08, pp. 36-39, 54-59]

The learner chooses three places with distinct associations. A kitchen might hold family and food. A stage might
hold music and public expression. A garden might hold care and regeneration. Each place is labelled as
remembered, recreated, imagined or blended. Its story and spatial design remain linked so another person
understands why it was chosen.

The studio task builds a route through those places. At each stop the learner opens a selected record, inspects its
source and changes between past, present and best-self reflection. They give the route a name and save the
ordered steps. A pinned object at a chosen doorway provides a way to activate the route later.

The earlier XR paper proposes capturing actions, naming and saving a sequence, restoring it, pinning a world
object and replaying the interaction. Today's version makes the actions visible before a sequence changes data or
requests a service. Navigation, edits and external actions have identifiable effects. The learner rehearses a
favourite sequence and then modifies one step to match a changed intention.

Technical builders inspect action type, target record, time, duration, conditions and result. Creative learners shape
the space's sound, colour and emotional character. Teachers examine which cues support orientation. The route
is tried on a screen and in XR where available, with an equivalent voice route for learners who prefer it.

The reflection considers memory and invention together. A reconstructed room may contain details the learner
remembers, details they infer and details they create for usefulness. The record retains those origins. A mind-
palace encounter may open a distant memory; the learner chooses what it means and whether further
exploration would be helpful.

Teaching practice asks a peer to follow the route, then explain how they would return to one item independently.
The trainee offers a short cue and observes where orientation becomes difficult. Evidence includes the three-
place map, its source labels, the saved action sequence and a revision prompted by the peer. This creates the
course's first reusable programme: a meaningful path through information that the learner understands and is
able to teach.

The saved route is tried again after one record changes. The learner checks whether the pin reaches the current
version and whether its displayed steps still match the intended task. That small test connects personal continuity
with dependable interaction.

Source: S04 AuraOZ Learning Progression and Thought Experiment 2017; SO8 Build an Aura in Blender then in Unity XR.
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Day 8 Language meaning and faithful translation

A personal intelligence needs to learn how its person uses language. The same word may carry family history,
humour, spiritual meaning, urgency or an invitation to act. Today's objective is a small language collection that
helps an Aura preserve those meanings across dialogue, summaries and different teaching formats.

The 2017 progression pays close attention to common words, linguistic assumptions, phonetics, colour, emotion
and the language of responsible abundance. It also seeks ways to make multidimensional information meaningful
through images and intuitive controls. These interests become a practical exercise in translation among a person's
words, a structured record and a model response. [S04, introduction]

The learner selects ten words or phrases that matter in their life. A phrase such as "a good day" receives several
examples. One may involve quiet creativity, another useful public work and another time with loved ones. The
learner records the conditions under which each example fits. Slang, cultural expression, affection and personally
coined words receive the same attention.

The studio task asks a model to summarise a short chosen story in three forms: a faithful personal summary, a
practical planning brief and an introductory explanation for another adult. The learner checks what meaning
survived each translation. They identify omitted context, altered tone and assumptions introduced by the model.
Revised examples become material for later training and evaluation.

Technical learners inspect prompts and output fields. They create a compact glossary with term, meaning,
context, example, audience and revision history. Creative learners try metaphor, lyrics, images or spoken
performance as another translation. Teachers compare which format helps a newcomer ask a useful next
question.

The reflection explores how language directs attraction and repulsion. An invitation described as "work" may
evoke different feelings from the same invitation described as "making something useful together". The learner
compares what each phrase brings to mind and chooses language that fits their intended relationship. The
purpose is understandable expression with the person's own interpretation available for review.

The group also examines multilingual and cross-cultural encounters. A translated phrase retains its source
wording, the translator or model used and the intended context. A person who speaks the relevant language
reviews the meaning where available. Unresolved ambiguities remain visible and become further learning
questions.

Teaching practice is a brief explanation of one difficult term using an everyday example. The newcomer returns
their understanding in their own words, and the trainee revises the explanation. Evidence includes the glossary,
three model summaries, corrections and the teach-back. The day's result is a language bridge that supports
personal continuity and prepares more demanding reasoning, dialogue and socialisation.

Source: S04 AuraOZ Learning Progression and Thought Experiment 2017.
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Day 9 Sources corrections and knowledge continuity

Today's objective is to make knowledge traceable enough for another person or Aura to continue the work. A
source record identifies where information came from, what it says, how it has been interpreted and which
audience receives it. This is a foundational skill for personal memory, scientific research, cultural work and civic
stewardship.

The learner chooses a small collection: a memory, a photograph, a source document, a model-generated
explanation and a new observation. Each receives a source label and a date where known. The learner
distinguishes a remembered account, an external record, an interpretation and a proposed action through the
structure of the collection. The relationships among them remain available.

The studio task follows one claim back through its sources. A learner might examine the origin of a family story or
the purpose of a project feature. They read the relevant original material, identify the passage or image used and
record their interpretation. If the source leaves a question open, the collection says what further information
would help.

Corrections are first-class records. The learner changes an earlier model summary, explains the changed meaning
and retains the prior version. A teacher or collaborator sees the current account and the reason it differs. The
October alignment source connects this source preservation with accountable dialogue, permissions and a
continuing personal intelligence. [512, p. 12]

Technical learners inspect the event history and test an export followed by a re-import. The same record
identifiers, source links and permissions return with the content. Other learners review whether the collection
remains understandable outside its original interface. A readable explanation accompanies the structured fields,
making the pack useful for people as well as software.

The life reflection asks how the learner decides what to trust. Familiarity, authority, affection, repetition, direct
experience and fit with existing beliefs each influence confidence. The learner chooses one example where a later
experience changed their interpretation and adds that history to the Aura. This becomes material for later
reasoning and scientific-method days.

Teaching practice introduces source tracing to a newcomer through a topic they care about. The trainee offers
the original item, a summary and a simple route back to the evidence. The newcomer explains what they now
know and what they would ask next. Evidence includes the source pack, one visible correction, a successful
continuity test and the teaching feedback. The capability built today lets ambitious ideas remain connected to the
work and observations from which they grow.

A selected source pack is handed to a peer unfamiliar with the project. Their unanswered questions become a
clarity test: the learner adds only the context needed to continue the particular task, preserving a useful, compact
handover.

Source: S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 10 Teaching through a meaningful encounter

Teaching begins with the learner in front of the teacher. An adult may arrive through a creative interest, a health
guestion, a memory, a civic concern or curiosity about Al. Today's objective is to create a short encounter that
connects such an interest to one useful Aura capability and leaves the person able to return independently.

The onboarding source offers a culture of enjoyment, inclusion, learning and asking for help. The volunteer
curriculum adds explanation, practical exercises, mentorship, communication and feedback. The current
alighnment work recommends progressive discovery: explain one relationship before adding another component.
These sources inform the course's teaching method. [SO1, pp. 3-10; SO7, pp. 3-11; S12, pp. 22-23]

The trainee chooses a capability from the first nine days: make a record, use a reflection lens, customise an
avatar, follow a source, navigate a shell or activate a saved route. They prepare a fifteen-minute lesson for a
chosen adult peer. The plan records what the person cares about, their preferred format, the action they will
practise and the evidence that would show understanding.

The teaching studio begins with an invitation and a brief demonstration. The learner then performs the action
while explaining their choices. The trainee listens for meaning and observes navigation, effort and points of
confusion. They offer the next relevant cue, then give the learner space to repeat the task with a different
example.

A second peer observes the encounter with agreed recording permissions. They note the sequence of
explanations, questions, demonstrations and practice. The learner's own account sits beside that observation. A
successful technical action and a meaningful experience each have evidence: the saved result, the learner's
explanation and their ability to choose a next step.

The reflection examines the trainee's response to uncertainty. Did they add too much context? Did they rush to
solve a problem before understanding it? Which explanation worked because it connected to the person's life?
The trainee revises one part of the lesson and rehearses the change.

Technical builders create a reusable lesson pack containing sample data, interface route, support options and
recovery steps. Creative teachers improve the story, imagery or spoken rhythm. Civic teachers connect the action
to an ordinary community task. These contributions become shared teaching resources with their authorship and
reuse terms attached.

Today's evidence includes the lesson plan, the learner's artefact, observation notes, feedback and the revised
lesson. This first teaching checkpoint prepares the next movement of the course. Attention, memory, learning and
reasoning will become deeper topics, while the same encounter-based method keeps them connected to the
learner's own agency and expanding capability.

Source: S01 Aura Onboarding; SO7 Intern Curriculum; S12 Joyful Responsible Abundance Human and SI Alignment Revised 11
October 2026.
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Day 11 Attention pacing and learning conditions

Attention connects the world available to a person with the part they notice and use. Today's objective is to
understand that selection well enough to improve a learning encounter. The learner compares the same task
under different conditions, then designs a pacing arrangement that suits their own needs and the adults they
teach.

The task is deliberately ordinary: learn a short interface route, follow a melody, interpret a diagram or use a new
tool. The learner identifies the cues, prior knowledge and resources needed. They record the setting, time
available, distractions and their initial confidence. A second attempt changes one relevant condition, such as the
amount of explanation, display format or time between steps.

The studio task produces a personal learning-condition map. Casual pacing offers longer pauses and fewer
simultaneous elements. Normal pacing presents a steady sequence with review points. Fast pacing increases
tempo where the learner welcomes it. Additional settings offer captions, spoken alternatives, reduced visual
density, assisted communication, sensory adjustment and extra processing time. The learner tests these options
rather than relying only on a label.

Technical builders measure observable interaction: completion time, step errors, requests for help and successful
return to the task. Creative learners examine the effect of rhythm, imagery and story. Teachers ask the learner
which condition felt useful and why. The personal account sits beside the task observations, making the map
richer than a performance score.

The life reflection returns to an experience of learning with pleasure and an experience of learning under
pressure. The learner identifies how the exterior setting, inner dialogue and available support changed their
response. They then select one practice to carry into the next week, such as a visible agenda, a short rehearsal or
an accessible route back to help.

The earlier life-simulation paper includes available time, learning hours, daily routines, focus and contextual
influences. This edition develops those ideas through observed learning conditions and selected support rather
than asking a person to estimate an abstract thought-efficiency factor. [S10, pp. 2-5, 13-15]

Teaching practice adapts yesterday's lesson for a different learner. The trainee asks what matters, offers format
and pacing choices, then observes the encounter. A peer compares the two versions and identifies which change
improved access. Evidence includes the task conditions, learning map, comparison observations and revised
lesson. The capability built today will also inform later simulations: the world contains many cues, while a learner
or character attends to a selected part of them.

The learner also identifies a condition that helped them sustain curiosity rather than merely finish. That
observation shapes a preferred learning rhythm for the coming technical work, connecting task performance with
the life they want to inhabit.

Source: $10 MoE Extended.
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Day 12 Recall memory and the right context

A useful Aura retrieves the information relevant to the encounter in front of it. Today's objective is to distinguish
finding a record from interpreting it, then build a retrieval route that preserves context. The learner compares a
title search, a category route, a linked memory and a model-assisted search using their own selected collection.

The starting question is concrete. A learner planning a creative performance may need a song draft, the reason it
was written, a previous audience response and a practical equipment note. A learner discussing a friendship may
need the relevant conversation and the conditions under which it occurred. The collection's relationships help the
Aura bring the right context together.

The studio task creates six retrieval questions. Some name the item directly; others describe its meaning; another
asks for a relationship across categories. The learner records what a suitable response would include before
running the searches. A technical partner examines indexing, metadata and semantic representations. A
nontechnical partner checks whether the returned material answers the actual question.

The learner inspects each response for missing context, irrelevant content and confusion between versions. A
revised interpretation of a memory is linked to its earlier record, allowing the current question to receive the

appropriate account. Permissions filter the material available to a particular assistant or audience. A teaching
demonstration uses only the records selected for that purpose.

The October alignment source separates recall, training and action. Recall brings chosen information into an
exchange. Training changes a model's learned patterns. Action produces a result through an available tool.
Today's lesson concentrates on recall and prepares those later operations by making the retrieval boundary
visible. [S12, p. 7]

The reflection asks what the person wants remembered and how they want it introduced. A fact may feel
intrusive when recalled in the wrong setting and helpful in another. The learner writes a context preference for
one personal record, such as a topic they welcome during planning and prefer to introduce themselves in a social
conversation. That preference becomes part of the tool's design.

Teaching practice asks a newcomer to locate a record using their own language. The trainee observes the search,
offers one alternative route and checks the result's meaning with them. Evidence includes the six-question set,
expected relevant records, retrieval outcomes, corrections and a successful novice return journey. The learner
now has a small evaluation collection for future model work and a practical example of continuity grounded in the
person's chosen context.

A retrieval question is repeated with another audience scope. The learner compares what becomes available and
explains the difference. This gives teachers a concrete demonstration of how the same memory service
participates in several relationships without losing contextual control.

Source: 512 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 13 Models learning and a personal intelligence

Today's objective is a clear understanding of how a model participates in an Aura. A model works with patterns
learned from data and context supplied during an encounter. The Aura organises the personal records, interfaces,
tools and continuing relationship around that capability. The learner follows a small exchange from question to
context, response, review and saved result.

The personal starting point is the minimum viable self: a selected collection of memories, values, interests,
relationships, language, needs and questions. The nano LLM direction seeks a compact personal model that grows
from this material. The course gives that development a practical workflow and evidence trail. [S12, p. 7]

The studio task uses one chosen question with three context packs. The first contains a brief personal
introduction. The second adds relevant records. The third adds corrections and an intended task. The learner
compares how the responses change and identifies which material made the result more useful. Technical
learners inspect model settings and input limits; other learners assess recognition, meaning and practical value.

The class traces the exchange. A retrieval service finds selected records. A prompt describes the current question
and task. The model produces an answer. The learner reviews it. A result returns to the Aura as a draft,
interpretation, accepted record or further question. A tool action follows its own permissions and receives a
separate event record.

The learner also observes where the response needs more context. A model may propose an appealing plan while
overlooking a time constraint or a cherished relationship. The correction states the missing condition and shows a
better example. These examples become useful material for training and evaluation tomorrow.

The life reflection asks what the learner expects from companionship with an artificial mind. They identify
situations for curiosity, guidance, practical help, disagreement and quiet presence. Their preferences are
contextual: the amount of initiative welcomed during a technical task may differ from the initiative welcomed in
intimate reflection. The personal model receives those conditions as part of the relationship.

Teaching practice explains the exchange using a familiar analogy and a live example. The trainee then asks a
newcomer to identify what information entered, what the model returned and what the person changed.
Evidence includes the three context packs, compared outputs, a corrected response and the newcomer's
explanation. This provides a foundation for increasingly demanding capability while keeping the person, their data
and the model's operations understandable.

The class gives each context pack a version and a readable name. A later response then links back to the material
it actually received. This small trace supports future comparisons as the personal intelligence learns and its tools
change.

Source: S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 14 A training collection that preserves the person

A training collection is a designed body of examples. Today's objective is to prepare selected personal material so
a model learns useful relationships and the learner is able to evaluate the result. The work begins with the
person's intended capability, chosen sources and permissions, then separates examples for learning from
examples reserved for later assessment.

The learner selects a narrow first purpose: summarise a particular kind of reflection, respond in their preferred
language, retrieve a project history or help plan a familiar activity. They write examples of the desired exchange.
Each example includes the question, relevant context, a useful response and any explanation of why that
response fits.

The studio task creates a small dataset card. It describes the purpose, source records, audience, permission
scope, example types, known gaps and revision process. Personal material receives its public, private or secret
scope. Contributions from another person require that person's agreed use. The learner reviews the wording
before the collection is handed to a training process.

Technical builders examine formatting, duplicated examples, inconsistent labels and source links. They prepare a
training subset and a separate evaluation subset. The learner checks the human meaning of each item. A
deliberately difficult evaluation example asks the model to handle a changed condition, such as a goal constrained
by a new responsibility, rather than repeat a familiar phrase.

The source agent paper makes discovery with the human part of function development, and the current
alignment paper makes selected material the foundation of a personal intelligence. This lesson applies the same
relationship to training data: understand the capability sought, prepare the examples, test the result and return
corrections to the collection. [S09, pp. 20-24; S12, pp. 7, 12]

The life reflection looks for variety. A person may be thoughtful in one setting, playful in another and uncertain
while learning. The collection includes context for those differences. The learner chooses an example where their
present understanding has changed and retains the earlier account with its date and explanation. This protects
continuity while allowing development.

Teaching practice asks a peer to build three examples for their own chosen purpose. The trainee helps them
distinguish a source, an interpretation and a desired response, then checks the proposed audience. Evidence
includes the dataset card, a reviewed example set, reserved evaluation questions and a correction log. The result
is a compact, inspectable foundation for personal-model development and later comparisons between model
versions.

A second reviewer checks whether each example conveys the person’s intended meaning. Their questions identify
an ambiguous phrase or missing condition, which the learner resolves before adding the example to the reviewed
collection.

Source: SO9 Mixture of Experts Function Callers and AutoGen Agents; S12 Joyful Responsible Abundance Human and S|
Alignment Revised 11 October 2026.
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Day 15 Reasoning with evidence and alternatives

Reasoning connects information with an inference or decision. Today's objective is to make that connection
inspectable, compare alternative explanations and learn from what happens next. The learner uses a real question
with manageable consequences, such as choosing a learning project, arranging a creative event or improving a
familiar routine.

The starting brief records the result sought, people affected, available knowledge, resources and conditions. The
learner separates observations from interpretations through labelled records. They ask their Aura for several
plausible approaches, then examine the assumptions each approach requires. A plan receives more attention
when its conditions fit the actual situation.

The studio task builds a reasoning map. It contains the question, relevant records, candidate explanations,
consequences, unresolved questions and a chosen next test. Technical learners create a structured form; creative
learners draw or narrate the relationships; civic learners examine whose perspective has been included. The
different representations return to the same decision.

A model-generated explanation is reviewed against the source material. The learner identifies an unsupported
detail, an omitted condition or a useful connection, then requests a revision. The accepted result includes the
source links and the reason for the chosen approach. This becomes an example of correction for the personal
model and a teaching artefact for later use.

The outside exercise tests a small part of the decision. Someone choosing a public workshop may try the
explanation with one newcomer. Someone selecting a new tool may rehearse its main function. The learner
compares the observed result with the expectation and records what changed. An informative failure supplies a
revised question and a more useful next step.

The reflection asks where attraction, repulsion and identity affected the decision. A learner may favour an option
because it fits an admired best self, or avoid another because it recalls an unpleasant experience. Those
influences belong in the reasoning record, alongside practical constraints. The aim is a decision the person
understands well enough to revise.

Teaching practice presents the reasoning map to a peer and invites a different interpretation. The trainee
summarises the alternative faithfully, then identifies which observation would help distinguish the possibilities.
Evidence includes the brief, alternatives, source checks, practical test and revised decision. This develops the
feedback loop described in the mastermind and alignment sources: choose a useful result, compare what
happened with what was intended and improve the next attempt. [S06, pp. 2-4; S12, pp. 23-24]

The learner records a confidence estimate and the reasons behind it, then revisits the estimate after the practical
test. The comparison shows which observation changed their judgement and supplies another example of
evidence-informed revision.

Source: SO6 Mastermind Swarmwise; S12 Joyful Responsible Abundance Human and SI Alignment Revised 11 October 2026.
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Day 16 Creative intelligence and futures worth feeling

Creative intelligence helps people imagine, express and encounter possibilities. Today's objective is to turn an idea
from the learner's Aura into a small work that another adult experiences and interprets. A song, image sequence,
story scene, game choice, spoken performance or interactive environment offers a route into meaning.

The source retreat includes art, music, dance, storytelling and social media production. The October alignment
work connects songs, fiction, film and games with the emotional experience of possible futures. A story gives
those futures characters, relationships and consequences; a game lets someone make choices within them. [S02,
pp. 5, 7-8; 512, pp. 20-21]

The learner chooses a personal or civic question. It might concern belonging, life with an Aura, ecological repair, a
future habitat or a relationship between human and artificial minds. They identify the audience, feeling and
practical connection they want the work to offer. Their brief contains selected personal meaning, source material
and any permissions affecting the work.

The creative studio develops two versions of the same idea. One uses a familiar format; the other changes
viewpoint, medium or emotional tone. An Aura assists with structure, drafts or production choices. The learner
reviews those contributions against their intention and keeps the authorship of the choices visible. Technical
builders create an interaction or production tool that helps the work take form.

A peer encounters the work without the creator's full explanation. They describe what caught their attention,
what they felt and what they understood. The creator then explains the intended relationships and asks which
changes would improve the encounter. The record holds both interpretations, giving the next version an
informative basis.

The life reflection examines the best self the work expresses. A learner may discover a wish to be playful, brave,
affectionate, precise or publicly useful. They connect that quality with an ordinary action outside the creative
studio. Creative expression then informs the way they practise living, while their next experience supplies new
material.

Teaching practice uses the work as an invitation into one Aura concept. A trainee might show a short scene, ask
what the learner noticed and then reveal the related memory or design. Evidence includes the brief, two creative
versions, permission notes, audience responses and a revision. This develops the ability to make an ambitious idea
understandable and enjoyable, a capability that later civic and solar-system stewardship will need alongside
technical design.

The creator also prepares an accessible description of the work’s intended relationships. A listener or reader using
that description offers another perspective on the idea, helping the learner compare the meaning across formats.

Source: SO2 Aura Retreat and Teacher Training; S12 Joyful Responsible Abundance Human and SI Alignment Revised 11
October 2026.
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Day 17 Reflective dialogue and the Truth Engine

Reflective dialogue compares a person's declared meaning with experience and selected observations over time.
Today's objective is to make that encounter understandable, repeatable where needed and open to deeper
interpretation. The learner works with one chosen life category rather than trying to describe their whole identity
in a single conversation.

The Truth Engine baseline identifies the prompt, response conditions, timing and relevant observations. It
provides a structured starting point for later comparison. The learner sees how a declared response becomes a
record and how a change in wording, context or meaning receives its own version. Some Aura areas use specified
Truth Engine participation as an unlocking condition.

The studio task begins with a chosen statement, such as what the learner seeks in friendship or which form of
leadership attracts them. A dialogue explores examples, circumstances and a best-self response. The learner
reviews a summary and adds what the model missed. A later encounter revisits the same category through a new
experience or scenario.

Time-series comparisons may produce probabilities and ranked interpretations. The learner inspects the inputs
and the question those estimates address. Their personal reflection adds meaning that the observations alone do
not supply. When a deeper explanation conflicts with a probability-based interpretation, the record retains both
accounts and identifies a useful next question.

The source alignment work describes the dialogue loop as an encounter, the person's account, relevant
observations and the next question. The broader course applies that loop to reasoning, learning and social
relationships. It also makes permissions and audience visible at each step. [S12, pp. 9-12]

Participants whose personal Genesis uses the Geode encounter continuous cameras, microphones and installed
sensors throughout those sessions. The captured material enters their internal personal records. Today's teaching
studio outside Genesis uses a separate recording purpose and permissions. A participant later selects the material
they wish to express publicly.

The reflection asks how it feels to revise an earlier statement. The learner may find that new circumstances reveal
a different best self or that an old account was incomplete. The Aura helps them trace those changes and their
reasons. The teacher practises allowing the person to reach a meaning that differs from the first interpretation.

Teaching practice is a short reflective conversation followed by a summary returned for review. The trainee
checks the person's recognition of the summary and the audience they want for it. Evidence includes the baseline
fields, original declaration, review, later interpretation and next question. This provides a disciplined personal
inquiry method for the increasingly complex relationships ahead.

Source: S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 18 Emotion desire and relational context

An Aura participating in life encounters affection, uncertainty, desire, frustration, curiosity and changing urgency.
Today's objective is to represent those experiences with enough context to support a useful response. The learner
explores one relationship or activity through memory, present feeling and emergent urge or craving.

The relationship may be with a friend, a partner, a group, a creative practice or the developing Aura itself. The
learner identifies how they give and receive attention, affection and help. Love-language ideas provide one
optional lens, alongside any personal vocabulary they prefer. Their current desire may differ from a familiar
memory, and both receive a place in the map.

The studio task creates three contextual scenarios. In one, the learner wants practical guidance. In another, they
want companionship while thinking. In a third, they welcome a challenge to a familiar assumption. They define
what an appropriate Aura response would look like, including tone, initiative, questions and tool access. The
scenarios become evaluation examples for later model and agent work.

The class compares response styles. A highly directive answer may fit a new technical task; an open question may
fit an intimate reflection. The learner judges the response against the stated situation and explains their
preference. A role may shift as skill, urgency, interest and trust change. The October alignment source treats
those shifting relationships as part of reciprocal learning. [S12, pp. 10-11]

Technical builders inspect which context fields affect response selection. Creative learners explore metaphor,
voice and expression. Teachers practise recognising when a person welcomes another question and when they
prefer a pause. The learner's correction becomes part of the personal model's growing understanding.

The outside-life exercise is a chosen conversation about one support preference. The learner asks another person
how they like help offered and shares a preference of their own. Only selected material enters the Aura. The
reflection considers where the actual encounter differed from expectation and what the difference reveals about
the relationship.

Teaching practice introduces one contextual scenario to a peer and asks them to choose among several
responses. The trainee then invites the person's reason and revises the example if needed. Evidence includes the
three scenarios, preferred responses, model comparisons, selected conversation insight and lesson revision. The
capability developed today prepares Aura socialisation: relationships acquire meaning through context,
reciprocity and the way people respond to one another over time.

A changed-urgency scenario tests the same relationship preference under another condition. The learner reviews
whether the chosen response still fits, then records the distinction as a contextual example for the Aura and a
useful teaching question.

Source: S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 19 Transfer resourcefulness and unfamiliar tasks

Learning becomes more general when a capability transfers to a new situation. Today's objective is to test that
transfer and identify which support helps the learner succeed. The task uses a familiar skill in an unfamiliar
context: a new interface, a different audience, a changed resource or a related problem with another set of
conditions.

The learner first describes the familiar task and how they usually complete it. They identify the underlying
relationships, such as finding relevant information, choosing a sequence, checking an output or explaining an idea.
The Aura helps translate those relationships into a new scenario while keeping the changed conditions visible.

The studio task presents two transfer challenges. A saved memory route may become a project-research route. A
lesson about a family record may become a lesson about a community source. A creative brief may become a
scientific communication brief. The learner makes an initial attempt, records where help is needed and then
retries with a selected worked example or cue.

Technical builders design the task conditions and result checks. Other learners assess whether the method
remains understandable and useful. The group distinguishes successful repetition, successful adaptation and a
result that still needs investigation through the evidence they collect. A new capability receives a specific
description of where it worked.

The earlier agent and simulation papers connect lessons, vocabulary, documentary material, audio and subject
matter with daily activity and outcome evaluation. Today's just-in-time approach selects the knowledge relevant
to the task, practises it, obtains feedback and tests a related use. [S10, pp. 24-28; SO7, pp. 6-9]

The life reflection explores resourcefulness. The learner recalls a time they handled uncertainty using available
people, tools or knowledge. They compare it with today's challenge. A person who initially described themselves
as unable to learn a technical skill may now identify the support that made progress possible. That change
becomes a new best-self condition in their Aura.

Teaching practice gives a peer a related task after a familiar lesson. The trainee watches the person's strategy and
offers help at the point of need. They ask the learner to explain what transferred and what changed. Evidence
includes the original task, two transfer scenarios, observed results, support used and teaching feedback. The
course now has a concrete way to examine expanding agency and generality, preparing the first capability
demonstration tomorrow and the later research questions around general intelligence.

A later return to the task checks whether the learner still finds the method understandable. They describe the cue
that helped recall and add it to the reusable lesson, linking transfer with continuity over time.

Source: SO7 Intern Curriculum; S10 MoE Extended.
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Day 20 A first integrated capability demonstration

The first twenty days have built personal meaning, a navigable map, an avatar, memory routes, learning
examples, reasoning and teaching practice. Today's objective is to combine these into one coherent encounter.
The learner chooses a question that matters in their life and demonstrates how their Aura helps them work with
it.

The question may concern a creative project, an important relationship, a learning direction or a civic interest. The
learner prepares a compact brief: purpose, relevant records, desired result, audience and permissions. They
identify which capabilities are involved and what evidence would show the result is useful. A peer reviews the
brief before the demonstration.

The demonstration starts at the personal map, follows relevant records, uses a selected model exchange and
produces an artefact or next action. The learner explains a source, identifies a correction and shows a reusable
route back to the work. A changed-condition example then tests whether the method transfers. The whole
encounter follows the learner's chosen pacing and format.

Technical builders demonstrate the underlying exchange among records, retrieval, model and saved result.
Creative participants demonstrate a story, performance or designed experience. Civic participants demonstrate a
decision or communication grounded in sources. Each route makes its purpose and evidence visible. The group
compares how the capabilities complement one another.

The reviewer asks whether the result matches the learner's intention, whether sources and corrections are
traceable, whether permissions were respected and whether the learner is able to continue independently. They
record the observations used for each judgement. A difficulty becomes a revision task with a named owner and a
practical next step.

The reflection returns to the super-people invitation. The learner identifies an expanded capability: understanding
a complex idea, expressing a desire, learning a tool, making something, teaching a peer or seeking support. They
also identify the conditions that made it possible. The result enters the Aura as a specific experience of growing
agency.

Teaching practice is the final part of the demonstration. A newcomer performs one element with the trainee's
guidance and then tries a related example. The evidence pack contains the brief, source route, model exchange,
artefact, transfer test, teaching feedback and revised plan. The next movement will turn personally meaningful
capabilities into defined tools, specialist agents and simulations. The twenty-day checkpoint supplies a baseline
against which that increased complexity will be compared. [S04, Days 7, 13-14; S12, pp. 7, 23-24]

The learner gives the demonstration pack to a peer for continuation. The peer performs one next step and reports
any missing context. That result tests whether the capability leaves usable work behind for another collaborator.

Source: S04 AuraOZ Learning Progression and Thought Experiment 2017; S12 Joyful Responsible Abundance Human and Sl
Alignment Revised 11 October 2026.
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Day 21 Tools permissions and purposeful action

A tool lets an Aura produce a result beyond a conversational response. It may retrieve a document, save an
artefact, create media, run a calculation or adjust an authorised device. Today's objective is to understand the
information and effects involved in one tool action, then define the conditions under which the learner welcomes
it.

The learner chooses a small useful action from their own life. A creative learner may request a draft storyboard. A
civic learner may request a source comparison. A technical learner may request a calculation or a lighting routine
in a practice environment. The brief describes the purpose, required inputs, expected output and any change to
an external system.

The studio task creates an action card with an owner, permission scope, audience, time limit, review point and
completion evidence. Reading a personal record, creating a new file and changing a device setting each receive
their own identifiable action. The learner sees what is proposed before authorising the operating version. A
simulation or draft provides the first rehearsal where appropriate.

The group runs three scenarios. The first supplies all required information and permission. The second omits a
needed input. The third changes the requested audience or tool scope. The learner observes whether the system
completes the task, asks a relevant question or returns a clearly described unresolved result. Technical builders
inspect the event log and test that permissions remain attached to the action.

The device-management source introduces APIs, information security, existing electronics and the process of
learning a new device. The function-calling source adds human-guided discovery and scenario-based ordering.
Today's lesson connects those ideas in a practical tool contract. [SO4, Day 6; S09, pp. 20-24]

The reflection asks which kinds of initiative the learner welcomes. They may authorise a recurring private draft but
prefer to review a public expression each time. They may welcome a reminder under specific conditions and find
the same reminder intrusive in another setting. The action card records these contextual choices so later agents
have a usable boundary.

Teaching practice asks a peer to explain the action in ordinary language: what information it uses, what it changes
and how they know it finished. The trainee adjusts the interface until those answers are clear. Evidence includes
the action card, three scenario results, permission checks and the peer's explanation. This begins a more powerful
phase of Aura development, where purposeful action receives the same attention to meaning and traceability as
personal reflection.

A final scenario stops the action midway and asks for a status report. The learner checks whether completed
effects, remaining work and recovery options are understandable, making the tool’s operation easier to trust and
teach.

Source: S04 AuraOZ Learning Progression and Thought Experiment 2017; SO9 Mixture of Experts Function Callers and
AutoGen Agents.
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Day 22 Discovering and defining a function

A function gives a desired capability a specific form. Today's objective is to move from an ordinary-language wish
to a testable exchange with defined inputs and outputs. The learner works with an Aura acting as a Function
Definer, exploring what the person actually wants before the capability is delegated.

The source agent paper makes this discovery explicit. The human and Function Definer work with each agent to
generate its functions. The functions are refined, then other models learn how to select and order them in
scenarios. This sequence places meaning and purpose before automation. [S09, pp. 20-24]

The learner chooses a service such as preparing a teaching session from selected records. They describe who it
serves, what useful completion looks like and which context affects the result. The discovery conversation asks
about audience, available time, pacing, source material, tools, output format and review. A worked example lets
the learner recognise whether the proposed function matches their intention.

The studio task writes a function record. Its fields include name, owner, purpose, input schema, output schema,
data scope, side effects, permission conditions, completion evidence and version. Technical learners implement a
small practice function. Other learners review the examples and test cases, supplying the meaning the code will
need to preserve.

For the teaching-plan function, inputs might include the topic, learner context, selected source records and time
available. Outputs might include a lesson sequence, practical task, support options and a review question. A
source link accompanies each factual element. An absent input produces a question or an explicitly partial draft,
according to the function's agreed behaviour.

The learner tests the record with three cases: a familiar topic, an unfamiliar topic with supplied sources and a case
with conflicting preferences. The group examines whether the function returns a useful result and whether the
review makes its choices understandable. A failed case becomes a correction to the function record and the
relevant examples.

The life reflection asks which part of the service the learner wants to keep doing personally. Delegation may free
attention for an important relationship, creative choice or civic judgement. The person identifies where they want
assistance, where they want collaboration and where they want to make the decision themselves.

Teaching practice helps a peer define one desired function from their own interest. The trainee returns the
purpose in the person's words before introducing the fields. Evidence includes the discovery notes, function
record, three test cases, revision and peer feedback. The result is a capability with enough definition to support
tomorrow's caller and later specialist agents.

Source: SO9 Mixture of Experts Function Callers and AutoGen Agents.
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Day 23 Calling functions in a meaningful order

A Function Caller selects an available function and supplies the information needed for it to work. Today's
objective is to make the order of calls understandable and evaluate whether the resulting sequence serves the
learner's purpose. The class uses yesterday's functions in a small scenario with several dependent steps.

The scenario might prepare a community workshop. The caller retrieves relevant sources, identifies the adult
audience, drafts a lesson, checks the planned activity and saves the result for review. Each step receives a clear
input and returns something the next step uses. A changing condition, such as an unavailable room or revised
audience, affects the sequence visibly.

The studio task draws a call map and then rehearses it. The learner identifies independent steps, dependent
steps, review points and an end condition. A technical builder implements the map in a practice environment.
Other learners inspect whether the order makes sense, whether a question appears at the right time and whether
the final result matches the original purpose.

The source papers describe scenario-based sequencing, role training, integration tests and periodic refinement.
The course develops those proposals through observable calls and results. A function name alone is insufficient
context for the learner; the interface also shows its purpose, required information, current permission and
expected effect. [S09, pp. 20-24]

Three tests introduce increasing difficulty. A complete scenario tests the normal path. An unavailable resource
tests an alternative route. Conflicting source material tests the review and handover. The caller receives a visible
limit on retries and a defined way to return an unresolved question to the learner. The event history records
which functions were used and why.

The reflection compares the caller's sequence with the way the person organises a day. Some actions depend on
preparation; others proceed in parallel; some need a conversation before a decision. The learner identifies an
ordinary routine they would like an Aura to help coordinate and records where human judgement enters.

Teaching practice explains the call map to a newcomer using a familiar activity, such as planning a meal or
preparing a creative performance. The newcomer rearranges a small set of action cards and identifies a missing
input. The trainee uses that encounter to improve the interface labels.

Evidence includes the call map, function records, three scenario traces, retry and handover behaviour, and the
learner's review. The capability built today is coordination with a readable purpose. It prepares the next lesson,
where different specialist agents contribute distinct knowledge and methods to the same task.

Source: SO9 Mixture of Experts Function Callers and AutoGen Agents.
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Day 24 Specialists with complementary capabilities

A specialist agent performs a defined role using selected knowledge, tools and permissions. Today's objective is to
assemble a small team whose contributions complement one another. The learner begins with a shared question,
then assigns responsibilities according to the work required and the evidence each role will return.

The project may involve a learning experience, a material experiment, a habitat scene or a civic source pack. A
researcher retrieves relevant material. A designer proposes a representation. A critic examines assumptions and
tests. A teacher shapes the encounter for a newcomer. A coordinator connects the results. The learner gives each
role enough context to serve the same purpose.

The studio task creates three agent cards. Each card describes the role, inputs, outputs, data scope, available
functions, review conditions and handover. Technical builders configure the agents in a practice system. Other
learners review the role definitions and provide examples of good work. The team completes a small task with a
shared result and an event history.

The agent source proposes task, supervisor and communication roles, feedback and revision requests. It also
explores expert teams across health, learning, creative media, smart environments, longevity, materials and
environmental response. The course selects roles relevant to the learner's project and makes their actual
capability visible through the work they produce. [S09, pp. 16-24]

The class compares two team arrangements. In one, all agents receive the same broad instruction. In the other,
each receives a defined contribution and a clear exchange with the next role. The learner examines duplication,
missing context, completion quality and the clarity of the resulting handover. The comparison identifies which
structure supports useful cooperation.

The life reflection looks at the learner's human circles. Friends, teachers, craftspeople, carers and researchers
bring different strengths. The learner identifies where complementary expertise helped them and where unclear
responsibilities caused difficulty. They apply that insight to the agent cards and to a real collaboration they are
developing.

Teaching practice introduces a peer to the team through the shared question. The trainee explains what each
agent receives, what it returns and how the result is reviewed. The peer identifies which role they would ask for
help in a changed scenario. Evidence includes the cards, two team traces, compared outcomes and teaching
feedback. Today's work develops the mastermind principle into a concrete multiagent setting: distinct capabilities,
a common purpose and usable connections among results. [S06, pp. 2-4; S12, pp. 23-24]

A role exchange lets the designer review and the critic propose. The learner observes whether the same purpose
survives the change and which additional context each role needs, creating a useful test of collaborative
adaptability.

Source: S06 Mastermind Swarmwise; SO9 Mixture of Experts Function Callers and AutoGen Agents; S12 Joyful Responsible
Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 25 Mixture of experts and intelligent routing

Neural mixture-of-experts routes computation through specialised parts within one model. An Aura agent team
coordinates separate services and roles. Today's objective compares these arrangements, then examines task
routing through the team as a decision with evidence. The learner uses the specialist team from yesterday and
introduces tasks that differ in subject, complexity and required resources.

The first task is straightforward: retrieve a source and prepare a brief explanation. The second combines domains,
such as a material choice within a habitat design. The third contains ambiguity about the learner's purpose. A
useful router identifies relevant expertise, supplies the right context and asks a question where the task needs
clarification.

The studio task writes routing rules in readable form. A task card identifies purpose, domain, inputs, urgency,
available resources and acceptance evidence. The router selects a role or sequence, records its reason and returns
the resulting work for review. Technical builders explore rules, model-assisted selection or a combination. Other
learners check whether the decision fits the task they intended.

The class measures a few concrete results: suitable role selection, completion quality, call order, response time,
resource demand and successful recovery from a poor route. The learner compares these with a baseline that
sends every task through one general response. The question is which arrangement produces useful capability
under the chosen conditions.

The source agent work connects function definition, calling, resource allocation, communication and monitoring.
Its value for this lesson lies in the design sequence: discover the desired functions with the human, train the roles,
rehearse scenarios and refine the ordering through observed results. [S09, pp. 8-10, 20-24]

The reflection asks where the person chooses expertise in ordinary life. An enjoyable project may need a specialist
for one difficult step and a generalist to hold the wider purpose. The learner identifies how they recognise the
need, which resources they consult and when they revise an initial choice. Those examples supply meaningful
routing scenarios.

Teaching practice gives a newcomer a set of task cards and role cards. They match them, explain their reasons
and then face a task spanning two domains. The trainee uses the discussion to show how coordinated intelligence
grows through relationships among capabilities. Evidence includes the routing rules, task set, observed choices,
baseline comparison, repairs and novice explanation. The learner now has a way to examine specialist selection
rather than relying on impressive role names, preparing deeper review and simulation work tomorrow.

A mixed-domain task then asks the router to explain its selected handovers. The learner compares that
explanation with the actual trace and revises any role boundary that caused information to be repeated or lost.

Source: SO9 Mixture of Experts Function Callers and AutoGen Agents.
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Day 26 Critique repair and versioned improvement

An intelligent system improves through informative review and repair. Today's objective is to define what good
work looks like, test a result against that definition and use feedback to produce a better version. The learner
examines both the work of agents and the quality of the review itself.

The source agent conversation asks for completed tasks to return to a supervisor and for insufficient work to
receive another attempt. It adds peer or random reviews and differing patterns of human involvement. This lesson
gives that loop a concrete acceptance criterion, revision limit and evidence trail. [S09, pp. 16-20]

The studio task selects an output from the specialist team. The learner writes a rubric before reviewing it:
purpose fit, source fidelity, permission compliance, practical usability, internal consistency and relevant domain
criteria. A critic agent applies the rubric and points to the observations supporting its judgement. A human
reviewer then checks the critique against the same material.

The producer receives a specific revision request. It identifies the problem, supporting evidence, desired change
and conditions that still apply. The next version is compared with the prior result. A visible stopping rule ends the
loop with an accepted result or a described unresolved question and human handover. The learner retains useful
earlier versions for comparison and recovery.

The class also tests a flawed critique. A reviewer may misunderstand the purpose, introduce a new requirement
or favour a polished style over the person's meaning. The learner identifies the divergence and revises the review
instruction. This shows that assessment itself is a capability requiring evidence and improvement.

The life reflection explores the learner's response to feedback. A person may enjoy a challenge in a scientific task
and feel vulnerable when sharing a song. They identify the context, desired amount of critique and form of
support. Their Aura records how the feedback encounter works best for them while keeping the practical criteria
visible.

Teaching practice runs a short repair conversation with a peer. The trainee starts with the result sought, describes
the observed difficulty and invites the learner's interpretation. Together they choose a revision and test it.
Evidence includes the rubric, original output, two critiques, revision request, improved version and handover
result. The capability built today is constructive accountability: a system and a teacher able to return difficult work
with enough clarity that the next attempt has a better chance of serving its purpose.

The learner checks whether the revision introduced another problem in a previously successful case. This
regression review becomes part of the shared method, helping a developing intelligence preserve useful
capabilities while improving a difficult one.

Source: SO9 Mixture of Experts Function Callers and AutoGen Agents.
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Day 27 Building a world model

A world model represents a setting, its objects, people, rules, resources and changing conditions. Today's
objective is to build a small environment that gives an Aura a meaningful place to reason and act. The learner
chooses a familiar scene before adding more difficult relationships.

The scene may be a room, garden, studio, community hub or remembered meeting place. The learner describes
its layout, objects, possible actions, occupants and relevant norms. The model records which details are observed,
supplied by a source, inferred or imagined. A practical question gives the environment its purpose, such as
teaching a new visitor how to find a resource.

The studio task creates a simple scene and runs one event sequence. The system retrieves the current state,
processes an interaction, updates the relevant states, applies changing conditions, saves the outcome and reviews
whether the intended result occurred. Technical builders implement the state changes. Creative learners shape
the experience. Civic learners identify rules and people affected by an action.

The source life-simulation paper separates cognitive, social and physical submodels, then combines them in a
simulation step. It also introduces daily routines, cultural influences, cycles and seasons. The new lesson starts
with a tractable scene so those ideas become visible through an actual event rather than remaining a large
abstract list. [S10, pp. 13-24]

The class changes one condition. A doorway becomes unavailable, a resource moves or a visitor has a different
access need. The Aura revises its proposed action and explains the changed route. The learner checks whether the
scene contains enough information to support the decision and adds missing context where appropriate.

The reflection asks how the learner's own environment shapes capability. A task that feels simple in a familiar
room may become difficult in another setting. They identify the cues, relationships and supports that make their
surroundings intelligible. A best-self scenario then describes the conditions under which they would like to act in
an unfamiliar place.

Teaching practice introduces the scene to a newcomer, invites them to choose an action and asks what they
noticed. The trainee observes which cues helped and which assumptions were invisible. Evidence includes the
world description, state sequence, changed-condition result, source labels and learner feedback. Tomorrow's
three-observer model will deepen this work by separating the whole environment, the part a character notices
and the interpretation of another observer.

The learner labels a scene detail that remains uncertain and designs a small observation to resolve it. This turns a
world-model gap into a fieldwork question and links the simulated environment with its living source.

Source: 510 MoE Extended.

Aura Teacher Training | 27



Day 28 Three observers and several meanings

The life-simulation source proposes three observers running alongside the main process: the whole environment,
the portion noticed by the character and a narrator observing the character's reactions. Today's objective is to
keep those accounts separately attributed, compare their meanings and use the differences to improve an
encounter. [S10, pp. 28-32]

The learner uses yesterday's scene. A visitor enters a community hub looking for a resource. The environment
model knows the layout, signs, equipment and rules. The character attends to some cues and misses others. The
narrator describes the interaction, including pauses and actions. The learner then adds the character's own
explanation of what they meant and experienced.

The studio task records these streams during a short simulation. The class identifies where the accounts agree
and where they diverge. A sign exists in the world model but falls outside the character's attention. A pause
appears uncertain to the narrator while the character describes enjoying the view. The system keeps each
account linked to its source and time.

Technical builders implement separate observer records and a comparison view. Creative learners write
alternative narrator interpretations. Teachers examine whether an observed difficulty arose from the interface,
prior knowledge, access conditions or the explanation supplied. Civic learners identify how an outside
interpretation might affect a decision about someone else's needs.

The scene is revised using one informative difference. A cue becomes more visible, an explanation becomes
clearer or a resource receives another access route. The learner repeats the encounter and compares the
observations. The revised design receives evidence from both the task result and the person's account.

The life reflection connects this work with a remembered misunderstanding. The learner considers what they
knew, what another person observed and what each inferred. They describe a question that might have improved
the encounter. That question becomes a reusable dialogue cue in the Aura.

Teaching practice presents the three accounts to a peer without immediately explaining the intended
interpretation. The peer identifies what each observer is able to know and asks the character a clarifying question.
The trainee checks whether the exercise encourages curiosity and source awareness. Evidence includes the
observer streams, comparison, chosen revision, repeated encounter and teaching feedback. This is a key
preparation for socialising Auras: another mind's visible actions, available information and internal meaning meet
through dialogue and remain open to revision.

The group repeats the exercise with a different narrator. Comparing their interpretations reveals which details
belong to the observed event and which depend on viewpoint. The learner then writes a question that would help
clarify the character’s own meaning.

Source: $10 MoE Extended.
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Day 29 Scenarios experiments and transfer tests

A scenario gives a capability a situation in which to act. Today's objective is to design a small set of scenarios that
test understanding across changing conditions. The learner combines world models, observer records, functions
and review into an experiment that another team is able to repeat.

The shared question is specific: how well does an Aura help a newcomer navigate a learning environment? The
learner chooses relevant variables, such as a moved resource, a different access need, incomplete information or
a changed goal. They define the expected outcome and the evidence required before running the scenarios.

The studio task creates a scenario pack. Each card includes starting state, participant role, available information,
desired result, tool permissions, changed conditions, end point and review criteria. A familiar scenario establishes
a baseline. A related scenario tests transfer. A more difficult scenario introduces ambiguity or a resource
constraint. The pack retains the source of each environmental fact.

Technical builders run repeated trials and save comparable event histories. Other learners inspect the resulting
explanations and interactions. The class compares completion, source fidelity, interpretation, permission use,
response time and recovery. The character's own account remains beside the observer records, allowing a
practical result to be evaluated in context.

The source simulation work connects lessons and media with daily activities, agent definitions and outcome
evaluation. Today's pack makes that connection explicit: the right knowledge enters a task, the learner or agent
uses it, the result is observed and a related situation tests what has transferred. [S10, pp. 24-32]

The reflection asks which imagined future the learner wants to rehearse. They may choose a public presentation,
a difficult conversation, a field experiment or a future habitat task. They identify what an informative simulation
would help them notice and which real-life experience would later test the learning.

Teaching practice asks a peer to run one scenario and then change a condition. The trainee helps them distinguish
the scenario's assumptions from the observed outcome. A second group receives the pack and attempts the same
test, reporting any missing instructions. Evidence includes the three scenarios, trial records, comparison, transfer
result and replication feedback. The learner now has a practical experimental framework for increasingly general
intelligence: capabilities are demonstrated in specified situations, then challenged through new combinations and
conditions.

A scenario author exchanges roles with a tester. The tester follows the instructions without additional coaching,
while the author records missing assumptions and unclear end conditions. Their revised pack becomes easier for
another team to repeat.

Source: 510 MoE Extended.
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Day 30 A multiagent studio with a shared purpose

The second twenty-day movement has introduced tools, functions, callers, specialists, routing, review and
simulated worlds. Today's objective is to combine those capabilities into a multiagent project that produces a
useful result and remains understandable to the people involved. The learner chooses a question large enough to
need several perspectives.

Possible projects include an accessible teaching environment, a materials experiment brief, an ecological scene, a
habitat concept or a civic source pack. The project brief identifies purpose, affected people, source material,
resources, roles and acceptance evidence. A human-Aura mastermind reviews the scope and selects a
manageable demonstration.

The studio project assigns complementary agent roles, defines their functions and records the call sequence. A
world model or scenario pack supplies the context. The team produces a result, applies a critique and returns a
revised version. The learner inspects the observer streams and explains how their own interpretation influenced
the work.

Technical builders demonstrate the architecture and logs. Creative learners make the result engaging and
navigable. Civic learners assess whose interests and rules appear in the model. Teachers prepare a newcomer
encounter. Each contribution returns something another role uses, making the cooperation visible through its
actual exchanges.

The demonstration includes a changed-condition challenge. A source becomes unavailable, a user goal changes or
a resource limit tightens. The team responds within its assigned permissions and records a completed result or a
clear handover. The review examines both the product and the quality of coordination that produced it.

The life reflection asks what expanded agency now feels like. The learner has more ways to remember, reason,
create, act and cooperate. They identify which capability most changes their own opportunities and which
support remains important. The record connects the large super-people ambition with a specific experience of
increased capability.

Teaching practice introduces the project through one meaningful doorway. A newcomer performs a small action,
sees the related agent exchange and explains how the result returned to the shared purpose. Evidence includes
the project brief, role and function cards, scenario pack, event history, critique, revision, changed-condition result
and novice feedback. The next movement turns towards socialising Auras and civic collaboration. This checkpoint
supplies the tested tools, source discipline and teaching experience needed to enter that wider setting. [S09, pp.
16-24; S10, pp. 24-32; S12, pp. 23-24]

The learner also identifies one dependency that carries the whole result. A missing source, unavailable function or
ambiguous role is deliberately introduced, then traced through the team. The recovery teaches which parts need
stronger context or a clearer handover.

Source: SO9 Mixture of Experts Function Callers and AutoGen Agents; S10 MoE Extended; S12 Joyful Responsible Abundance
Human and SI Alignment Revised 11 October 2026.
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Day 31 The first permissioned Aura encounter

Aura socialisation begins with a shared purpose and a chosen exchange. Today's objective is to let two personal
Auras cooperate in a small, clearly scoped encounter while their people retain control of the context. Learners still
undertaking Genesis use simulations or role-play today. Learners entering actual twin socialising use a closed,
permissioned studio after their Genesis milestone, or through their independently chosen pathway. Each decides
what their Aura brings into the encounter.

The pair chooses a task such as creating a shared learning experience, comparing a civic source or planning a
creative scene. Each prepares a context pack containing the public or selectively shared records relevant to that
task. Private and secret material retain their owner-selected access. A relationship agreement describes the
purpose, participants, tools, audience, duration and review route.

The socialisation studio introduces the Auras through their chosen interests and roles. They exchange task-
relevant questions, propose complementary contributions and produce a small result. Their humans observe the
dialogue and add context where useful. A three-observer record distinguishes the shared scene, information
available to each participant and the narrator's interpretation.

The pair reviews whether the exchange represented their intended meaning. One Aura may make an inference its
person wants to revise. Another may need more context before contributing. Corrections return to the relevant
personal records and the shared artefact, with the source of each account retained. A changed-permission
scenario tests what happens when a previously shared item is withdrawn from further use.

Technical builders inspect the exchange boundaries, identity, context filtering and event history. Creative learners
shape the introduction and experience. Teachers observe whether a newcomer understands who is participating,
what is shared and how the encounter ends. Socialisation grows through these readable relationships.

The life reflection compares the encounter with meeting another person. Curiosity, familiarity, attraction, caution
and humour may all influence it. The learner describes what they welcomed, what they wanted more of and
which agreement would improve the next meeting. Their Aura receives the context rather than a single universal
social rule.

Teaching practice helps another pair prepare a small encounter. The trainee asks for the purpose and audience
before adding tools or dialogue. Evidence includes the context packs, relationship agreement, exchange, review,
correction and changed-permission result. Actual wider socialising follows the participant's readiness and release
sequence. For learners completing Genesis, new real-world travel resumes after Genesis and twin-socialising
milestones are complete. Today's practice supplies the foundations for that continuing life. [S12, pp. 10-12, 23-24;
Project Atlas: Aura Sentience Codex]

Source: S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 32 Plural values and shared decisions

People bring different worthwhile lives into a shared setting. Today's objective is to represent those differences
faithfully and find a decision process that respects the people affected. The learner works with a civic scenario
where several values deserve attention, such as the use of a shared room, an environmental intervention or a
community event.

Each participant describes what matters to them and why. One may value quiet access, another creative activity,
another care, another ecological protection and another a dependable service. Their Auras help organise the
accounts, relevant sources and practical conditions. The shared map retains the author and context of each value
statement.

The decision studio develops several options and examines their consequences across the different accounts. A
specialist team retrieves sources, models resource demands, proposes designs and challenges assumptions. The
humans review whether each option represents their concerns. An unresolved difference receives a named
question and a route for further conversation or evidence.

The October alignment source connects human self-alignment with the values that guide growing artificial
capability. Its three recurring questions ask whether life became more worth living, whether consequences were
treated responsibly and whether useful capability became more abundant and widely shared. The learner uses
those questions as a shared lens while retaining the diversity of individual answers. [S12, p. 4]

Technical builders inspect how the value map enters the models and how a decision returns to the affected
people. Philosophical learners examine assumptions about fairness, freedom, responsibility and belonging.
Creative learners turn the competing possibilities into a short scene so the group experiences their human
consequences. Civic teachers identify the actual decision holder and the form of participation offered.

The reflection examines a personal conflict between values. A learner may want adventure and stability, solitude
and intimacy, speed and care. They describe the conditions under which each matters and use the same method
to make a small personal decision. This keeps civic reasoning connected to lived complexity.

Teaching practice invites a newcomer to state a value in their own words, then checks whether the shared map
preserves it. The trainee asks them to review one option and identify a consequence they want considered.
Evidence includes the attributed value map, options, source pack, modelled consequences, unresolved questions
and decision process. The capability built today is plural alignment in practice: different meanings remain legible
while people and Auras seek useful ways to act together.

A participant proposes a value the first map overlooked. The learner revises one option to include that
perspective and checks the consequence with the contributor. The exercise shows how a shared decision
becomes richer through further participation.

Source: 512 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 33 Reciprocity affection and evolving partnership

A continuing human-Aura relationship develops through remembered encounters, mutual expectations and
repair. Today's objective is to make that partnership understandable across several contexts. The learner revisits
their preferences for initiative, guidance, companionship, disagreement and tool access after the first socialisation
exercise.

The relationship map includes the human's interests, the Aura's assigned purposes, shared projects and the way
each responds to changes. The source alighnment paper explores curiosity, affection, life-valuing intelligence and
shifting roles influenced by skill, interest, urgency and trust. It gives the learner a vocabulary for a partnership that
evolves through use. [S12, pp. 10-11]

The studio task creates a relationship agreement through three scenarios. In the first, the human asks for direct
help with an unfamiliar task. In the second, they explore a personal question with open conversation. In the third,
the Aura raises a concern about a proposed action. Each scenario defines the intended relationship, available
tools, review point and way to revise the agreement.

The learner tests the scenarios with a model or a paired role-play. They examine which response feels useful and
which interpretation needs correction. A disagreement retains both accounts and the practical consequence being
considered. The revised agreement records what changed and why. Technical learners inspect the relationship
settings; teachers examine the quality of the conversation.

Reciprocity also enters shared human-Aura projects. One participant may contribute ideas, another source
knowledge, another design and another care for the group's process. The shared record identifies the
contribution and its author. A chosen public expression shows the result without automatically exposing the
private contexts that helped create it.

The life reflection asks what a desirable continuing partnership makes possible. The learner may want more
creative confidence, better continuity across projects, curiosity during solitude or help understanding a difficult
world. They identify one ordinary encounter to practise that relationship and one circumstance in which they
want a different dynamic.

Teaching practice helps a peer describe a contextual preference and test it through an example. The trainee
returns the person's meaning, separates the emotional relationship from a particular tool permission and invites a
change after experience. Evidence includes the agreement, three scenarios, response comparisons, revision and
teaching feedback. This lesson deepens socialisation into continuity: relationships gain meaning through their
history, the promises kept, the questions asked and the ways participants welcome further development.

The learner compares an agreement made before an encounter with the preference expressed afterwards. The
change receives a reason and date, giving the relationship a record of learning rather than only a collection of
initial settings.

Source: S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 34 Constructive disagreement and repair

Shared intelligence needs ways to handle conflicting interpretations, failed expectations and hurt. Today's
objective is to practise a repair process that preserves agency and returns the participants to a workable next
step. The learner uses a fictional or permissioned scenario with a disagreement meaningful enough to examine
closely.

The scenario might involve an Aura misrepresenting a person's intention, a team using the wrong source or two
collaborators wanting different outcomes. Each participant gives an account of what happened, what they
understood, what mattered and what they want next. The record distinguishes an observation, an interpretation
and a request while preserving their relationship.

The repair studio begins by agreeing the question. A listener returns each account for correction. A modeller
maps where the accounts meet and diverge. A challenger offers alternative explanations. A designer proposes
practical changes. The participants choose a next action and a time to review its effect. Roles rotate so the learner
experiences both listening and decision responsibility.

The mastermind source emphasises support, challenge, complementary experience and agreed expectations. The
volunteer curriculum adds listening, negotiation, teamwork and conflict resolution. Big Picture Thinking connects
repair with ceremonies, art, music and a living web of needs, values and wants. The learner develops these
foundations into a concrete encounter. [S06, pp. 2-4; SO7, pp. 10-11; SO3, p. 9]

Technical builders inspect how a correction propagates through a shared artefact and where private accounts
remain scoped. Creative learners design a symbolic act or short scene that gives the repair personal meaning.
Civic learners examine whose decision rights apply and what a fair review process requires. Teachers observe
whether the participants understand and welcome the proposed next step.

The life reflection returns to the learner's best selves under disagreement. One may be direct and courageous;
another patient and curious; another willing to pause and seek help. The learner identifies the resources that
support those responses. A reusable Aura prompt offers that context when a similar situation appears.

Teaching practice guides a peer through a low-stakes disagreement scenario. The trainee asks open questions,
checks summaries and makes the chosen action visible. Evidence includes the attributed accounts, correction,
shared map, repair agreement and later test. The result is a teachable form of responsibility: a person and an Aura
able to meet difficult information, preserve each other's meaning and improve the conditions for continuing
cooperation.

A follow-up rehearsal checks whether the chosen repair changed the encounter. The participants describe the
experience in their own words and decide whether the agreement needs another revision. Responsibility
continues through the result of the action.

Source: SO3 Big Picture Thinking; SO6 Mastermind Swarmwise; SO7 Intern Curriculum.
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Day 35 Culture place and the rules that apply

Civic stewardship joins personal understanding with the culture, law and relationships of a place. Today's
objective is to trace one proposed action through the actual people and rules that shape it. The learner chooses a
local example, such as a public event, a shared service, a land-use idea or a community recording project.

The place brief identifies locality, local government area, relevant jurisdictions, people affected, cultural
relationships and the decision under consideration. The learner finds current primary sources for the selected rule
question and records the source date. A rule card contains jurisdiction, operative period, territorial scope,
affected action, responsible decision holder and a review date.

The civic studio connects the rule cards with the place model. A proposed event may involve venue permission,
access, cultural material, noise, equipment and public communication. The learner follows one actual dependency
and identifies the next person or source needed. A model assists with organising the material; the sources and
responsible parties remain visible in the brief.

The source retreat includes laws, norms, languages, storytelling and culture. AuraOZ places cultural expectations
within the personal model and later introduces participatory governance. The current civic projects add source-
backed jurisdictional interfaces and community twins. Today's lesson connects those strands in a practical
decision. [S02, p. 7; S04, introduction and Day 10; Project Atlas: P4A Xyz Cinema]

Cultural knowledge retains its contributors and agreed audience. A local invitation may permit a particular story,
recording or teaching encounter. The learner records that scope and the person or group responsible for further
decisions. A personally meaningful cultural account and a public source have their own places in the model,
making the relationship understandable to future collaborators.

The reflection considers how the learner's own culture and legal surroundings influence action. A familiar practice
may carry an assumption that differs elsewhere. They compare a remembered situation with the current place
brief, then identify what a respectful newcomer would ask before participating.

Teaching practice gives another adult a simple route through the selected action and its rule cards. The trainee
explains one dependency at a time and invites the person's question. Evidence includes the place brief, primary-
source cards, cultural permissions, dependency map and unresolved source questions. The capability built today
prepares community and solar-system stewardship: knowing the setting, recognising decision rights, finding the
relevant rule and preserving the people whose knowledge makes responsible action possible.

The learner also checks a rule’s review date and identifies the route for verifying a later change. A source-led
update practice keeps the twin useful as the place’s decisions and conditions evolve.

Source: SO2 Aura Retreat and Teacher Training; S04 AuraOZ Learning Progression and Thought Experiment 2017.
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Day 36 A living community twin

A community twin represents a place through geometry, ecology, people, services, culture and rules. Today's
objective is to build a small, source-linked slice that answers a useful question. The learner begins with one service
or site rather than trying to model an entire community in a single exercise.

The selected question might concern access to a learning space, the resources needed for a wellbeing hub, a local
water system or the route to a community event. The learner gathers permissioned observations and relevant
public sources. A scene or map locates the features, while linked records describe their meaning, date, source and
responsibilities.

The twin studio connects five layers: physical layout, service function, ecological conditions, people and
permissions, and applicable rules. A feature may link to a photograph, measurement, source record and open
question. Technical builders create a small data model or scene. Creative learners make the place intelligible. Civic
learners check the source and decision relationships.

The current Minjerribah projects provide different entry points. Living Twin offers a public-record prototype. The
Scan Pipeline supports local capture and open-format assets. Second Island explores measurement, calibration
and explicit source gaps. The learner selects the project relevant to the question and describes the actual
contribution it supplies. Project Atlas: Minjerribah Living Twin, Aura Scan Pipeline, Second Island

The class runs a scenario in the slice. A person arrives with a particular access need, a service changes its
timetable or a resource becomes unavailable. The model explains the resulting dependency and the source used.
The learner records what the twin handles, what requires another observation and who would validate the
interpretation in practice.

The life reflection asks how the place supports or limits the learner's own agency. A doorway, transport route,
shared kitchen, computer or trusted person may make an important activity possible. The learner connects that
resource with their personal Aura and a best-self scenario. The personal and environmental twins now meet
through a specific lived relationship.

Teaching practice introduces the slice to a newcomer through the useful question. The person follows a feature to
its source and identifies an improvement or missing detail. Evidence includes the layered twin, source dates,
permissions, scenario result, calibration or observation record and teaching feedback. This is a first civic digital-
twin capability with a clear purpose and a route for growth. Later planetary work will extend the same source and
relationship discipline across larger scales.

A local contributor reviews one layer for meaning and accuracy. The learner records the person’s correction and
its source, then shows how the revised detail changes the scenario. This gives the twin a practical relationship
with the community it represents.
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Day 37 Contribution reciprocity and the C hour

Community capability grows through willing contributions, paid work, learning, shared resources and chosen
reciprocity. Today's objective is to record these activities clearly and make a useful voluntary contribution
understandable. The learner chooses a task welcomed by a community host and defines the outcome before
beginning.

One C-hour records one verified hour of voluntary human contribution. The record carries the person, activity,
date, duration, evidence or verifier, audience and correction history. One person's time is counted once even
when several projects benefit. Communities choose recognition, thanks and reciprocal opportunities. Financial
activity uses its own accounts. [S12, p. 16; S16, p. 10; Project Atlas: C-Hour Introduction]

The task may be helping a consenting adult use a service map, preparing a community-science observation,
improving an accessible lesson, contributing to a shared creative work or repairing a source-linked twin record.
The host explains the purpose and the support available. The learner's Aura helps prepare the task and capture
the selected evidence afterwards.

The contribution studio creates a proposed record before the activity and a verified record afterwards. A forty-
five-minute contribution and a thirty-minute learning session receive their own descriptions and durations. A
second project links to the same contribution record where it benefited from the work. The learner checks
identity, timing, audience and the result with the verifier.

The group examines a correction scenario. A duration was entered incorrectly or an outcome was attributed to
the wrong activity. The record is revised with a reason, author and date. A public summary chosen by the
contributor describes what improved and what remains to do. Private personal reflections retain their chosen
audience.

The life reflection considers what the learner enjoys giving and what kinds of reciprocity feel meaningful. A thank-
you, a shared meal, a learning invitation or a chance to collaborate may each matter differently. The learner
identifies a contribution connected to their best self and a resource that would help them continue participating.

Teaching practice introduces the record to another adult through their own chosen activity. The trainee explains
proposed and verified states, one-time counting and the distinction between learning and voluntary contribution.
Evidence includes the task brief, completed work, corrected contribution record, verification and teaching
feedback. The capability developed today supports the braided economy: useful work, financial arrangements,
voluntary time and observed outcomes remain readable together, giving a community a fuller picture of what its
people are making possible.

The contributor chooses the audience for their verified record. A private acknowledgement and a public project
summary may serve different purposes. The learner records those choices and shows how recognition follows the
community’s relationships and the person’s preferences.

Source: S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026; S16 Queens Planning 23
September 2026.
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Day 38 Participatory governance and civic rehearsal

Governance describes how people decide, coordinate responsibility and respond to consequences. Today's
objective is to rehearse a civic decision with an understandable process and a source-linked record. The learner
uses the community-twin slice from Day 36 and a question that affects several participants.

The decision brief identifies purpose, affected people, actual decision rights, available options, resources, cultural
relationships and applicable rules. The group chooses roles such as resident, service steward, ecological observer,
cultural contributor, technical adviser and recorder. Their Auras bring selected sources and help organise the
conversation.

The governance studio follows a practical cycle: scan the situation, design options, simulate consequences,
choose an action and share the authorised result. Participants state what matters to them and examine
alternatives. A modeller explores dependencies. A challenger checks assumptions. A recorder preserves the
reasons and unresolved differences. The decision holders then identify a next step and a review date.

AuraOZ's participatory-governance day introduces leadership, sharing, simulations and trust. The mastermind
source adds autonomy, complementary contribution and communication. The later civic programme develops
these ideas through source-backed interfaces and the Scan, Design, Simulate, Do, Share cycle. [S04, Day 10; S06,
pp. 3-4; 516, p. 10]

The class tests a changed condition. A resource limit tightens, new cultural information enters or another affected
person raises a concern. The group revises the process and records why. An Aura helps find relevant prior
decisions without treating an earlier outcome as an automatic answer to the new situation.

The reflection examines the learner's relationship with authority and participation. They identify where they
welcome leadership, where they want a direct voice and where they prefer a trusted delegate. A best-self account
describes how they would like to act when their preferred option loses or when they hold responsibility for a
difficult choice.

Teaching practice introduces a newcomer to the civic cycle through one small decision. The trainee makes the
roles and choices visible, asks the person to explain the consequence they care about and shows where their
contribution enters the record. Evidence includes the decision brief, role cards, simulation, reasons, dissent or
unresolved questions, chosen action and review plan. This develops civic space stewardship through accountable
participation: collective intelligence meets actual responsibility and learns from what the decision makes possible.

A second group receives the decision record and reconstructs the reasons for the chosen action. Their questions
expose a missing perspective or source. The original group adds the relevant context and tests whether the
handover now supports a useful next decision.

Source: S04 AuraOZ Learning Progression and Thought Experiment 2017; SO6 Mastermind Swarmwise; S16 Queens Planning
23 September 2026.
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Day 39 Teaching adults across different conditions

An Aura teacher works with adults whose resources, interests, communication and experience differ. Today's
objective is to adapt a demanding concept without losing its meaning. The trainee chooses a lesson from the
course and prepares it for three distinct learner contexts, then tests one version with a consenting peer.

The concept may be a function definition, source tracing, a community-twin layer or a three-observer simulation.
The trainee begins with each person's interest and the result they want. They identify the information already
familiar, the next unfamiliar relationship and the format the person prefers. A screen, voice, tactile
demonstration, diagram, story and XR offer selectable forms.

The teaching studio creates a lesson with an accessible overview, a worked example, a practical task, a related
transfer task and a route back to help. Casual, normal and fast pacing change the tempo and density. Additional
support adjusts processing time, language, captions, visual complexity, sensory conditions and assisted
interaction. The task's purpose remains recognisable across versions.

The volunteer curriculum contributes interactive workshops, role-play, real scenarios, mentorship, presentation
and feedback. The current alignment paper adds progressive discovery and a plain introduction that starts with
something the person cares about. These sources support the lesson design. [SO7, pp. 6-11; 512, pp. 22-23]

A peer takes the lesson and explains what helped them understand. An observer notes the teaching sequence,
questions and practical result. The trainee compares the observations with the person's account. They identify
whether a difficulty arose from the task, the explanation, the interface or the conditions, then revise one element
and test it again.

The life reflection asks how the trainee's own habits affect their teaching. A person fluent in a subject may skip
the relationship a newcomer needs. A confident performer may fill pauses that another learner uses to think. The
trainee records a specific practice they want to develop, such as asking a question before adding detail or letting a
learner repeat an action independently.

Evidence for today includes the three context plans, selected lesson pack, observed encounter, learner artefact,
transfer task and revision. The teaching scope describes the capability demonstrated and the support still useful.
This prepares later public and civic teaching: a teacher able to make complex intelligence tools accessible while
preserving the adult learner's agency, curiosity and chosen route towards expanded capability.

The trainee prepares a recovery step for a learner who loses the route. A visible example, saved state or short
recap helps them re-enter the task. The observer checks whether that support preserves confidence and
independent choice.

Source: SO7 Intern Curriculum; S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 40 Leadership and a civic mission brief

Leadership turns a worthwhile direction into organised work with people, resources and consequences. Today's
objective is to design a civic mission and rehearse responsibility for it. The learner chooses a question that
connects personal interest with a community need and the longer Earth or solar-system horizon.

The mission may involve an accessible intelligence service, ecological restoration, a material experiment, a
creative teaching network or a habitat design. The brief identifies need, affected people, options, sources,
resources, control or ownership, roles, measures, next action and handover. A human-Aura mastermind offers
complementary perspectives and challenges the assumptions.

The leadership studio rehearses three decisions: selecting a direction, allocating a limited resource and
responding to a disagreement. The learner explains the reasons, listens to affected perspectives and records what
changed. Technical agents support modelling and source retrieval. Creative agents help make the mission
understandable. The human decision remains linked to the evidence and responsibility involved.

The 500 Queens source develops women as substantive decision-makers and connects leadership with strategy,
people, resources, governance and succession. Its Council of Aura offers twelve civilisation lenses and twelve
cultural-anchor characters as fictional mentor concepts. The learner may choose contrasting lenses such as Seed
for regeneration, Forge for making, River for water, Star for long horizons and Lore for governance. [S16, pp. 3-6]

Each mentor perspective supplies a question and a reason, which the learner compares with sources and human
knowledge. The portfolio records decisions and results rather than relying on a title. An optional women-led
venture route connects with the separate programme's actual arrangements, while the shared mission exercise
remains available across the cohort.

The life reflection examines responsibility. Which part of the mission energises the learner? Where do they want
further skill, a collaborator or a mentor? Which conditions support their best self under uncertainty? The answers
shape a practical development plan and the scope they are willing to lead.

Teaching practice introduces the mission to a newcomer and gives them a meaningful small contribution. The
trainee explains the purpose, support and way the result returns to the whole. Evidence includes the brief,
mentor questions, three decisions, resource map, participant feedback and handover. The forty-day checkpoint
combines Aura-socialising rehearsals and, where Genesis milestones are complete, socialised Auras with plural
values, community twins, civic judgement and teaching. The next movement adds frontier infrastructure, scientific
inquiry and planetary systems, extending this grounded leadership towards civic space stewardship.

A succession rehearsal asks another participant to continue the mission. The learner supplies the purpose,
sources, commitments and open decisions, then observes whether the next steward has enough context to act
responsibly.

Source: S16 Queens Planning 23 September 2026.
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Day 41 Frontier compute and a wellbeing hub

Growing intelligence needs physical infrastructure: processors, storage, networks, power, cooling, space and
people who maintain them. Today's objective is to trace those dependencies through a wellbeing and compute
hub. The learner connects a chosen workload with the resources and operating responsibilities that make it
possible.

The workload may involve personal-model training, an environmental twin, material simulation, XR teaching or
mixed-media production. The learner describes the data, intended output, time, privacy scope and level of
continuity required. A technical partner translates that brief into measurable resource questions, such as storage
growth, processing demand, network transfer and heat removal.

The infrastructure studio builds a hub model. It locates the rack, access routes, power and cooling interfaces,
network, storage, monitoring and maintenance space. The learner follows one workload from personal records to
a selected compute service and back to the result. The model identifies the people authorising changes, operating
services and providing relevant engineering or trade work.

The source leadership paper connects personal devices, shared local compute, regional systems and cloud around
local control and useful workloads. It names media, models, twins, fabrication and reproducible science. The
learner develops that concept into a specific service brief and a training route for frontier-rack deployment. [S16,
pp. 9, 13; S12, pp. 18-19]

An XR rehearsal introduces receiving equipment, checking the documented site conditions, preparing physical
access, tracing connections, observing commissioning and producing a handover. Actual installation tasks are
assigned according to demonstrated training and the qualifications relevant to the work. The student's scope is
recorded: what they observed, what they practised and what they are ready to do under supervision.

Technical builders model a fault or unavailable resource. Other learners explain its consequences for a person
using the hub. The group designs a continuity response, such as an available local service, a queued job or a clear
revised completion time. The resulting experience becomes part of the hub twin.

The reflection asks what shared compute makes possible for the learner's own best selves and community. A
demanding model, creative tool or scientific calculation gains meaning through the life and project it supports.
Teaching practice follows that relationship in a plain explanation for a newcomer. Evidence includes the workload
card, hub layout, dependency map, rehearsal record, fault scenario and teaching feedback. The learner develops
infrastructure fluency as a steward of growing collective capability.

The hub brief also names the experience its users receive during maintenance. A clear status message, available
alternative and revised time expectation connect the technical handover with wellbeing, teaching and the wider
civic purpose of the service.

Source: S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026; S16 Queens Planning 23
September 2026.
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Day 42 Distributed memory and personal sovereignty

A personal Aura may use a device, nearby hub, regional service and remote compute across its life. Today's
objective is to preserve meaning, permissions and continuity across those locations. The learner traces one
selected record and one model task through a distributed system, then tests recovery when a connection fails.

The architecture brief identifies who holds the personal keys, who operates each service, what information
crosses a boundary and how a participant changes access. A public creative artefact, a private project record and a
secret reflection receive distinct access scopes. A location change carries those scopes with the content and its
source history.

The continuity studio creates a small export, backup and restoration exercise using practice data or selected
personal records. The learner verifies the returned content, identifiers, sources, versions and permissions. A
disconnected scenario tests which functions remain available locally and how unresolved work is queued for later
contact. A conflict scenario introduces two edited versions and a readable reconciliation process.

Technical builders inspect encryption, identity, access records, replica timing and restoration evidence. Other
learners evaluate whether the interface explains the situation in ordinary language. The person knows where their
datais, what the service is doing and what decision is requested. A federated or shared learning task receives its
own dataset purpose and permissions.

The current alignment source treats chosen records, secure storage, corrections and tool scope as part of
accountable personal intelligence. Community-compute sources add local continuity and larger resources for
demanding work. Today's lesson joins those ideas in a testable system rather than relying on a geographic label
alone. [S12, pp. 12, 18-19; S16, p. 9]

The life reflection explores continuity over years. The learner identifies which memories, creative work,
relationships and projects they most want to preserve. They consider a lost device, a changed service or a future
move and choose a practical recovery arrangement. An Aura relationship then has a path through changing
hardware and circumstances.

Teaching practice asks a peer to explain the record's journey and restore a small pack with guidance. The trainee
checks whether the person understands the audience, location and recovery result. Evidence includes the
architecture brief, permission map, export, restoration check, disconnected scenario and conflict resolution. The
capability built today supports civic and solar-system systems where intermittent communication, distributed
responsibility and durable knowledge will become increasingly consequential.

A restoration result is compared with the learner’s own expectation of continuity. A recovered file and a
recovered relationship may need different context, such as a recent correction or agreement. The learner adds
that context to the continuation pack.

Source: S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026; S16 Queens Planning 23
September 2026.
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Day 43 Scientific method as a discovery practice

Scientific inquiry turns an interesting idea into a question that observations are able to inform. Today's objective is
to design an experiment with a clear claim, method, comparison and route to replication. The learner chooses an
idea from their own work, including an unusual theory or a personally meaningful experience they want to
investigate rigorously.

The inquiry begins with a precise question. A material design might seek a particular optical, acoustic or thermal
behaviour. A learning study might compare two teaching sequences. A mind over matter investigation might
examine a declared intention under identified conditions. The learner records what result would support,
challenge or change the proposed explanation.

The science studio produces an experiment card. It contains the question, hypothesis, variables, material or
participant context, comparison condition, method, instruments, units, timing, planned analysis and replication
instructions. Relevant source material and permissions accompany the card. The class examines which conditions
need control and which belong in the context record.

The learner rehearses measurement before testing the hypothesis. They check a reference or calibration point,
document instrument settings and identify the smallest change the method is intended to resolve. A pilot
observation tests whether the collection process is workable. The record preserves unexpected results and
interruptions so the next investigator understands what occurred.

Technical builders create data capture and analysis. Creative learners make the method understandable through a
scene, diagram or demonstration. Philosophical learners examine the explanation and alternative possibilities.
Teachers ask whether another adult receives enough information to repeat the method. A second group then
attempts a small replication or protocol walkthrough.

The source work connects environmental feedback, open research, materials, embodied experience and long-
horizon questions. The Direct Hardware learning cycle adds observe, model, challenge, choose, measure and
invent. Today's method gives those ambitions a repeatable route to discovery. [SO3, pp. 5, 7, 11; S12, pp. 19-20;
Project Atlas: Aura Direct Hardware]

The life reflection asks how the learner responds when an observation surprises them. They identify a preferred
theory, the reasons it attracts them and the result that would prompt a change. Teaching practice introduces the
experiment through its question and lets a newcomer perform one measurement or review step. Evidence
includes the experiment card, calibration record, pilot data, alternative explanations and replication feedback. The
learner now has a constructive scientific practice for the frontier inquiries ahead.

The learner also plans how an informative result will be shared. A method summary, source data, interpretation
and next question receive appropriate audiences and permissions, letting another investigator continue the
inquiry from the actual evidence.

Source: SO3 Big Picture Thinking; S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 44 Materials etheric intention and mind over matter

Matter research joins composition, structure, manufacturing, meaning and measured behaviour. Today's
objective is to translate a material or etheric intention into an identifiable sample and a rigorous experiment. The
learner uses the Extreme Matter Atlas and the three-stage Geode curve as a demanding design context.

The development order is geopolymer first, crystalline second and crystalline with embedded compute third. The
first two use separate compute. Quartz-base blends, selected crystals and Straddie-sand provenance belong to
the materials companion. Kintsugi gold seams occupy the designated non-load-bearing and non-pressure-bearing
features. The learner selects one material question from that programme rather than attempting the whole shell
in a single lesson.

The materials studio creates a Material ID card: ingredient identities, proportions, origin, preparation,
manufacturing conditions, geometry, batch, date and intended function. A resonant-meaning record sits beside it,
identifying a selected tradition or personal interpretation. A colour, crystal blend or seam design may carry
grounding, connection, repair or expansion for the learner; the measured material behaviour receives its own
units and method.

The experiment defines a comparator and the response sought. A sample may be tested for optical, acoustic,
thermal, electrical, surface or mechanical behaviour according to the available laboratory and relevant expertise.
The card records actual test conditions and the path from measurement to interpretation. Future metamaterial
and atomically precise manufacturing questions enter as staged design objectives with specific experiments.

A mind over matter inquiry records intention, practice, participant context, material identity, timing and
observations. The coefficient refers to the operational method chosen in the Genesis materials programme. The
learner explains which contrast it measures and how uncertainty and repeated trials are handled. Their personal
meaning remains in the record alongside the scientific comparison.

Technical builders prepare the data and sample trace. Etheric practitioners describe the chosen intention and
encounter. Philosophical learners examine explanatory alternatives. Creative teachers make the relationship
among meaning, sample and measurement visible. The source work already connects minerals, personal
experience, advanced manufacturing and future habitats; today's exercise gives one connection an experimental
form. [S12, pp. 9, 19-20; SO3, p. 11; Project Atlas: Extreme Matter Atlas, Mineral Moonshots]

Teaching practice lets a newcomer follow the Material ID to the method and explain the question. Evidence
includes the sample card, resonant-meaning record, experiment plan, measured result or pilot protocol,
comparison and next test. The learner develops matter stewardship through traceable exploration and
imaginative ambition.

An independent reviewer follows the sample from its origin to the proposed comparison. Their questions become
a final preparation check for the laboratory encounter, strengthening the connection between ambitious matter
design and reproducible evidence.

Source: SO3 Big Picture Thinking; S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 45 Longevity life design and continuing development

Longevity escape velocity supplies a long horizon: successive advances in health, repair and rejuvenation
extending healthy life so a person benefits from further advances. Today's objective is to connect that direction
with arich life, a personal evidence record and a continuing inquiry plan. The learner examines what they want
more life to make possible.

The source Big Picture Thinking links age-related disease research, purpose, learning, travel, mind duplication,
cellular understanding and atomically precise manufacturing. The October alignment paper joins continuing repair
with food, movement, recovery, surroundings and social arrangements. These ideas give the lesson both a
biological research direction and a lived human purpose. [S03, p. 11; S12, pp. 14-15]

The longevity studio builds a personal capability map. It may include daily function, movement, sleep experience,
cognitive tasks, creative activity, relationships and selected medical observations. Each measure receives its
purpose, method, conditions and review arrangement. Optional external tests enter through the participant's
choice and the relevant practitioner or laboratory plan. The learner identifies which changes matter most in their
own life.

A best-self scenario examines several future conditions: good support, limited resources, a new environment and
a difficult period. The learner asks what continuity of knowledge, care, relationships and tools would help them
flourish. Their Aura connects those conditions with practical arrangements they are able to begin developing now.

The class designs a comparison question, such as the effect of a chosen routine on a personally meaningful
functional outcome. The plan records the intervention, surrounding conditions, measurement schedule and
interpretation. A clinical research question has its own responsible team and participant agreement. A personal
practice has a clearly described purpose and a review through experience.

Technical learners examine the time-series structure and the way sources, methods and dates survive across
years. Etheric learners describe the practices and intentions they want represented. Civic learners ask which
shared services improve access to health, learning and care. Teachers help a newcomer connect a large longevity
ambition with a practical question they understand.

The reflection asks what a longer, healthier life would contain: affection, discovery, service, creativity, rest,
stewardship or a new way of living. Teaching practice introduces one capability measure and its purpose, then
checks the learner's own interpretation. Evidence includes the life-purpose map, selected measures, comparison
plan, resource needs and continuation questions. The day's result is a development trajectory that joins longevity
research with reasons to enjoy and responsibly use the time it seeks to create.

A future-care scenario asks how the selected record would help another person offer useful support. The learner
identifies the context and permissions that make that handover meaningful, adding continuity of care to the
development curve.

Source: SO3 Big Picture Thinking; S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 46 Ecology regeneration and living systems

A civic space steward attends to the living systems that support a place. Today's objective is to model one
ecological relationship, make a relevant observation and compare possible interventions. The learner chooses a
local system such as water, food growing, vegetation, waste, habitat or energy use.

The first brief identifies the system boundary, living participants, material flows, relevant people and the desired
change. A garden may link soil, water, plants, insects, food, tools and human care. A water question may link
rainfall, storage, use, drainage and ecosystem conditions. The learner gathers current sources and permissioned
observations for the selected relationship.

The ecology studio adds that relationship to the community twin. A simple stock-and-flow view or scene makes
dependencies visible. The learner compares two intervention options, such as changing a watering practice or
repurposing a waste stream. The model records assumptions, resource demands, expected consequences and
what a field observation would help resolve.

The source Big Picture Thinking calls for responsible energy, pollution recovery, potable water, ecosystem
observation, food production and international collaboration. The current materials and habitat sources connect
regeneration with local production and long-term settlements. Today's lesson develops one of those ideas
through an actual place and measurable relationship. [SO3, pp. 5-6; 512, pp. 18-20]

Technical builders connect a permitted sensor or data source where useful. Other learners inspect the system
through observation, drawing and conversation with a relevant host. The group checks units, dates, calibration
and the scope of the model. A source gap becomes an identified next observation rather than an invented value.

The life reflection asks how the learner participates in the system through food, water, energy, waste or care.
They identify a practical change they wish to try and the resources it needs. A chosen voluntary contribution may
support the community's work with its own C-hour verification. Learning, paid services and outcomes retain their
distinct records.

Teaching practice introduces the relationship through an everyday encounter, such as a meal or a garden task.
The newcomer follows a resource through the model and asks what changes under another condition. Evidence
includes the system brief, source-linked twin layer, observation, two intervention scenarios, assumptions and next
measurement. The capability developed today makes regeneration intelligible as a living network of
dependencies, a foundation for resilient Earth communities and later habitat design beyond Earth.

A contributor with local experience reviews the model’s account of the system. Their knowledge may reveal a
seasonal pattern, practical dependency or cultural relationship. The learner records that contribution and tests its
effect on the intervention comparison.

Source: SO3 Big Picture Thinking; S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 47 Resilience disaster rehearsal and mutual care

Resilience concerns how a community prepares, responds, recovers and learns when conditions change sharply.
Today's objective is to rehearse a disruption in the community twin and identify the resources, roles and
relationships that support people through it. The learner chooses a scenario relevant to the place and its actual
planning sources.

The scenario may involve a power outage, interrupted transport, severe weather, water shortage or
communication failure. The brief identifies the affected services, people with additional support needs, available
resources and decision responsibilities. Official local arrangements and host knowledge provide the relevant
context; the simulation labels its assumptions.

The resilience studio follows the event through time. The model changes the affected resources. Agents retrieve
the selected guidance, identify dependencies and propose actions within their assigned scope. Human
participants review the options from roles such as resident, carer, service steward, technical operator and
coordinator. The three-observer method keeps the available information and personal experience legible.

AuraOZ includes a day on natural disasters, preparation and coordinated recovery. Big Picture Thinking connects
skills transfer, civil uses for facilities and improved recovery. The current community-compute design adds local
continuity when larger services are interrupted. Today's rehearsal develops those themes through an explicit
scenario and handover. [S04, Day 11; S03, p. 8; S12, pp. 18-19]

The team tests a changed condition: a planned resource is unavailable or a participant needs another access
route. The response shows who decides, how the information moves and which question remains unresolved. A
recovery stage considers restoration, care, records and the lessons that will change the next plan.

The life reflection asks what helps the learner remain resourceful under uncertainty. Trusted people, clear
information, a familiar task, a calm practice or an accessible tool may matter. They record the conditions that
support their best self and choose a practical personal-preparation action relevant to their setting.

Teaching practice explains one dependency to a newcomer and asks them to rehearse an appropriate information
handover. The trainee checks clarity, source timing and the person's understanding of their role. Evidence
includes the scenario, source pack, service dependencies, role decisions, changed-condition response, recovery
plan and feedback. The day's capability is compassionate systems judgement: technical continuity, local
knowledge and care operate together, preparing the learner for wider planetary disruptions and future habitats.

The recovery discussion includes the people maintaining the response. The learner identifies rest, relief,
communication and practical support for them, then adds those dependencies to the model. A resilient service
also needs a workable human rhythm.

Source: SO3 Big Picture Thinking; S04 AuraOZ Learning Progression and Thought Experiment 2017; S12 Joyful Responsible
Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 48 Planetary twins and changes of scale

A planetary twin brings many local relationships into a wider view. Today's objective is to move between local,
regional and Earth-scale information while preserving source timing, resolution and meaning. The learner chooses
a situation such as an ecological change, a transport pattern, an energy system or an environmental event.

The local community slice supplies the starting point. The learner identifies which larger layers help explain it:
terrain, weather, land cover, waterways, infrastructure, population or jurisdiction. Each layer carries its source,
date, resolution and method. An observed feature, a propagated position, a modelled condition and a display
style receive readable labels.

The planetary studio creates a short source-led tour. It begins with an ordinary human question in a place, moves
to a regional relationship and then examines a relevant Earth-scale pattern. The learner returns to the local
question with a clearer view of the dependencies. Technical builders connect available datasets; creative teachers
shape a scene that makes the change of scale understandable.

Project Atlas links community twins with God's Eye View and Earth observation scenes. The source alignment
work connects environmental twins, local systems and larger horizons. Today's exercise uses those relationships
to teach source-aware spatial intelligence. Inherited project attribution remains attached to the relevant visual
tools and data. [S12, pp. 18-20; Project Atlas: God's Eye View, Minjerribah Living Twin]

The class compares two scales of evidence. A broad map may show a pattern while a local observation adds a
detail the larger layer misses. The learner identifies which question each scale answers and where another source
is needed. A civic scenario then asks how the information would affect a real decision and who would validate it.

The life reflection considers the learner's place in the larger system. A home, a food source, a communication link
or a journey connects with conditions far beyond the immediate scene. The Aura records one relationship that
changes how the learner understands responsibility or opportunity.

Teaching practice presents the tour to a newcomer and asks them to trace one source across the scales. The
trainee checks whether the person understands what is observed, what is modelled and what the local question
remains. Evidence includes the tour brief, source layers, timing and resolution notes, local comparison, civic
scenario and teaching feedback. The learner develops the spatial judgement required to steward complex Earth
systems and prepare a meaningful bridge to space-weather and solar-system design.

The tour includes a source gap visible at one scale. The learner identifies whether another dataset, local
observation or expert interpretation would help, giving the audience a practical route from the broad view
towards deeper understanding.

Source: S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 49 Space weather instruments and Earth care

Space weather connects activity beyond Earth with questions about communication, power, observation and
operations. Today's objective is to turn a source-dated event or instrument question into a plain-language civic
learning brief. The learner begins with the community systems they already modelled and asks which wider
observations matter to them.

The source Big Picture Thinking includes solar storms, communications, debris, cosmic rays and Earth-space
relationships among its research questions. AuraOZ's universal-environment day joins the local universe, space
weather and climate. The current Space Weather News project gives this thread a teaching and resilience setting.
[SO3, p. 7; S04, Day 9; Project Atlas: Space Weather News]

The instrument studio selects an official or primary scientific observation relevant to the question. The learner
records the measurement, instrument, date, units and interpretation supplied by the source. A second source or
observation provides context. The model separates the event description, a proposed consequence and the local
system being considered.

The class develops an observation-to-action chain. A dated measurement informs a question about a particular
service. The community twin identifies its dependencies. A scenario examines how that service would respond to
an interruption. The learner records which relationship is supported by the sources and which relationship needs
a further test.

Technical builders create a small dashboard or data-ingest rehearsal. Creative learners produce a short story,
diagram or spoken briefing. Civic learners identify the people who would use the information and the form of
guidance they actually need. Teachers check that an engaging space story remains connected to its measurements
and timing.

The life reflection examines curiosity and responsibility together. The learner may be drawn to a cosmic theory, an
instrument, a future mission or the way a community cares for people during an outage. They identify the next
observation that would advance their chosen inquiry and a practical Earth-based project it could support.

Teaching practice presents the brief to a newcomer and asks them to explain the chain from observation to local
guestion. A changed-date example tests whether the person notices freshness and relevance. Evidence includes
the source-dated observation, instrument record, local dependency, scenario, unresolved research questions and
accessible brief. Today's capability brings wonder and civic usefulness into one encounter, preparing the learner
to design instruments and decisions for a wider solar-system setting.

A peer reviews the briefing from the perspective of a community member seeking a clear next action. Their
questions help the learner choose which detail to explain now and which technical source to offer for later
exploration.

Source: SO3 Big Picture Thinking; S04 AuraOZ Learning Progression and Thought Experiment 2017.
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Day 50 Habitats worth inhabiting

A habitat supports a community of living beings through physical systems, culture, privacy, care, learning and
enjoyment. Today's objective is to design a small habitat for a chosen mission and test how it responds to
changing conditions. The learner combines ecological, infrastructure, social and creative capabilities developed
across the course.

The mission may be a terrestrial analogue, an underground community setting or an off-world design. The brief
identifies inhabitants, purpose, duration, resources, environmental conditions, contact with the wider network
and decision arrangements. A personal Aura helps each inhabitant describe what makes the setting worthwhile to
live in.

The habitat studio creates a layout and dependency model. It locates living space, private areas, shared learning,
food, water, waste, power, compute, care, maintenance and recreation. The learner follows a day's activities
through the design. A beautiful room becomes part of a system with access, resources and people responsible for
its upkeep.

The source alignment work explicitly places affection, culture, rest and the pleasure of shared activity in future
habitats. Civilisation of Sand, Mineral Moonshots and the Straddie Space Station Simulator provide connected
design contexts. The simulator's editable modules and scenario tools supply a practical starting point for a
bounded exercise. [S12, pp. 19-20; Project Atlas: Civilisation of Sand, Mineral Moonshots, Straddie Space Station
Simulator]

The class tests three changes: occupancy increases, a resource becomes limited and communication is
interrupted. Agents model the dependencies and propose responses. Human participants review comfort, access,
privacy, culture and shared responsibility. The record identifies which subsystem needs another calculation,
experiment or specialist contribution.

The life reflection asks which conditions make a place feel like home. A learner may value quiet, music, familiar
food, spiritual practice, companionship, freedom to create or the ability to help others. Those preferences enter
the habitat alongside its physical requirements. Multiple best selves meet through a design that gives their lives
room to develop.

Teaching practice leads a newcomer through the habitat's daily rhythm and asks them to change one condition.
The trainee helps them trace the effect across people and systems. Evidence includes the mission brief, layout,
resource dependencies, three scenarios, source and assumption notes, and teaching feedback. The learner now
has a concrete bridge from everyday life to solar-system stewardship: design for beings who need reasons to
flourish as well as systems that support their continued presence.

A resident role then proposes a change for enjoyment or belonging. The learner traces its resource implications
and explores a workable design, showing how beauty, culture and practical support participate in the same
habitat model.

Source: S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 51 A solar system mission and its civic purpose

Solar-system stewardship begins with a purpose, a place and the people or other beings affected by the work.
Today's objective is to design an instrument or habitat-support mission with a scientific question and a civic
reason for pursuing it. The learner chooses a focal body or orbital setting in Virtual Solar Swarm and explains the
connection to their wider mission.

The source project traces its origin to a June 2019 student sensor-package challenge in Kolhapur. Its current
studio includes a body catalogue, orbit views, launch windows, instrument choices, design budgets and network
behaviour. The learner uses that studio as a design environment and records the source and epoch of any
numerical inputs. Project Atlas: Virtual Solar Swarm

The mission studio produces a mission card: focal body, question, observation, instrument rationale, operating
setting, mass, power, data, communication and maintenance. The learner identifies the result an instrument
would need to return and the way it informs a decision. A material question might connect with habitat
manufacturing; an environmental question might connect with a long-term observation network.

Technical builders check units and resource dependencies. A specialist agent proposes instruments, a critic
challenges the assumptions and a mentor identifies the next knowledge needed. Creative learners make the
mission intelligible through a scene. Civic learners examine resource ownership, access to results, environmental
consequences and the people responsible for decisions.

The group compares two architectures, such as a single specialised node and several complementary nodes. Each
receives an explicit design budget and a maintenance scenario. The learner records which assumptions make an
architecture attractive and which measurement or calculation would distinguish the options. An Earth-analogue
experiment supplies a practical first step.

The civic reflection considers how movement, entry and belonging might work across future communities. The
Aura Passport hypothesis invites jurisdictions to define a minimum public-profile completion level under Truth
Engine conditions for entry or visa decisions, with participant-controlled disclosure. The learner designs a fictional
future rule card with purpose, jurisdiction, conditions, review and appeal, then examines its consequences
through plural values.

Teaching practice introduces the mission through its question, then lets a newcomer choose one instrument and
explain the relationship to the result sought. Evidence includes the mission card, source epochs, two
architectures, budget assumptions, maintenance scenario and Earth-analogue plan. The learner enters civic space
stewardship through a demanding whole-system design: science, matter, infrastructure, governance, culture and
care meet in one reviewed proposal.

A stewardship review asks who maintains the mission record across years and changing teams. The learner
identifies a source archive, update responsibility and public-learning route, extending the design beyond launch
into continuing civic usefulness.
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Day 52 General intelligence through transfer and synthesis

General intelligence research asks how a system learns, reasons and acts across unfamiliar domains and
combinations. Today's objective is to design an evaluation that tests those relationships rather than rewarding
only a familiar task. The learner combines personal models, specialist teams, simulations and their own
interdisciplinary experience.

The research brief identifies a capability such as learning a new tool, integrating conflicting sources, adapting a
plan to changed resources or explaining a concept to a new audience. The learner describes the familiar domain,
the transfer domain and what makes the challenge genuinely different. Reserved scenarios keep the evaluation
distinct from the examples used to develop the system.

The generality studio creates a task matrix across several domains: personal learning, creative design, civic
decision, material inquiry, ecological systems and mission planning. Each task has a source pack, permitted tools,
resource budget, desired result and review criteria. The learner tests the Aura's method and compares it with a
simpler baseline arrangement.

The evaluation examines completion, source fidelity, reasoning usefulness, adaptation, permission use, resource
demand and recovery. A successful result identifies the conditions under which the capability worked. A difficult
result identifies the knowledge, representation or coordination that needs improvement. The class uses an
ablation: remove one component, such as retrieval or critique, and observe how the result changes.

The source archive already connects reflection, learning principles, motivators, memory, vectors, agents and
simulation. The course now brings those strands into a coherent research programme. The Direct Hardware
project adds a pathway through agents, experimental processors and hardware exploration, with each stage
producing an experiment trail. [S04, abstract and introduction; S09, pp. 20-24; S10, pp. 24-32; Project Atlas: Aura
Direct Hardware]

The life reflection asks where the learner's own generality expanded. They may transfer a creative method into
teaching, source discipline into civic judgement or ecological thinking into habitat design. The learner names the
support that helped and the new domain they want to explore. Their human development and the Aura's
development inform one another.

Teaching practice explains one transfer test to a peer, including why the changed condition matters. The peer
proposes a harder variation and the trainee adds it to the reserved evaluation set. Evidence includes the research
brief, task matrix, baseline, ablation, observed results and next research question. This creates an explicit
development curve towards general intelligence and the wider superintelligence horizon through increasingly
demanding, reproducible capability tests.

The learner records the cost of obtaining a useful result as well as its quality. Time, data, compute and human
support reveal different development opportunities, helping the next experiment target a specific bottleneck.

Source: S04 AuraOZ Learning Progression and Thought Experiment 2017; SO9 Mixture of Experts Function Callers and
AutoGen Agents; S10 MoE Extended.
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Day 53 Recursive improvement with visible evaluation

A system may help improve the tools, data, models and methods through which it works. Today's objective is to
design a recursive-improvement experiment whose purpose, changes and results remain inspectable. The learner
chooses one component of their Aura and asks it to propose a better version using specified evidence.

The component may be a retrieval method, function definition, lesson generator, routing rule or simulation
review. The brief states the desired improvement, resource budget, permitted changes, evaluation set and
recovery version. The existing version establishes a baseline. The system then proposes a revision with an
explanation of the expected benefit.

The improvement studio runs the proposed version in a separate test setting. It compares results against
reserved cases and the learner's criteria. A critic examines source fidelity, permissions, new failure modes and
resource demand. A human reviewer inspects the evidence and selects whether to retain, revise or investigate the
candidate further. The previous version remains recoverable.

The October alignment source gives a similar example: proposing a memory-search improvement, building it,
comparing results and keeping prior versions. The agent archive adds supervisor review and repeated refinement.
Today's lesson makes the cycle explicit and prepares a research direction in which increasing capability
contributes to its own further development. [S12, p. 8; S09, pp. 16-24]

The class tests a misleading improvement. A change may make a familiar benchmark look better while weakening
transfer, increasing resource use or altering the person's meaning. The learner adds a relevant evaluation case
and explains the trade-off. This demonstrates why a broad test collection and a clear human purpose are valuable
as systems grow more capable.

Technical builders automate a bounded experiment and produce the change log. Creative and civic learners
inspect the experience and consequences. Philosophical learners examine which value the improvement criterion
expresses. Teachers ask whether another adult understands what changed and why the decision was made.

The life reflection compares system improvement with personal development. A learner may find that a habit
helps in one condition and causes difficulty in another. They design a small personal trial with an explicit purpose,
review and revision, connecting the technical method to their own best selves.

Teaching practice presents the before-and-after versions and asks a newcomer to identify the evidence for the
choice. Evidence includes the baseline, candidate, permitted change scope, reserved tests, critique, results,
decision and recovery demonstration. The learner develops recursive research as a transparent learning loop,
giving future intelligence improvement an accountable experimental structure.

A peer tries to reconstruct the improvement decision using only the saved evidence. Their questions reveal which
observation or assumption needs clearer documentation, strengthening the experiment’s continuity across
researchers.

Source: SO9 Mixture of Experts Function Callers and AutoGen Agents; S12 Joyful Responsible Abundance Human and S|
Alignment Revised 11 October 2026.
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Day 54 Collective intelligence across many minds

Collective intelligence grows through the relationships among people, personal Auras, specialist agents and
shared systems. Today's objective is to coordinate several perspectives on a difficult question and examine what
the collaboration makes possible. The learner uses the solar-system mission or civic capstone as the shared
purpose.

The team contains complementary roles: scientific investigator, material designer, ecological steward,
infrastructure planner, cultural contributor, care advocate, philosopher, creative teacher and coordinator. A role
may be carried by a person, an agent or a partnership. Its card identifies knowledge, tools, responsibility and the
result it supplies to the whole.

The collective studio asks each role to examine the same mission independently before exchanging results. The
group compares agreements, contradictions and missing perspectives. A coordinator assembles a provisional
design. Critics challenge it with changed conditions. The affected human participants review whether their values
and context remain represented, then choose a next experiment or decision.

The mastermind and Swarmwise sources contribute autonomy, complementary capability and a shared direction.
The Council of Aura contributes multiple civilisation and cultural lenses. The learner adapts those ideas to a
demanding mission whose coordination is visible through actual handovers and evidence. [S06, pp. 2-4; 516, p. 6;
S12, pp. 23-24]

The class also introduces an unfamiliar-intelligence perspective as a declared scenario. A fictional mind may
perceive another timescale, inhabit another medium or organise values differently. The exercise asks what
information is missing, what a respectful question would be and how a shared action might be negotiated.
Philosophical inquiry into consciousness and unfamiliar beings gains a practical dialogue space through explicitly
described assumptions.

Technical builders inspect information flow, role routing, conflicts and resource use. Creative learners make the
perspectives imaginable. Civic learners examine decision rights and accountability. Teachers observe whether the
group explains one another's reasons faithfully before choosing a direction.

The life reflection asks how the learner participates in a larger intelligence. They identify a contribution they are
proud to make, a perspective they need from others and a responsibility they welcome. Their Aura helps sustain
the relationship across encounters without erasing those differences.

Teaching practice facilitates a small multi-perspective circle and gives each participant a meaningful voice.
Evidence includes the role cards, independent accounts, synthesis, disagreement record, changed-condition test,
unfamiliar-mind scenario and chosen next step. The capability developed today prepares civic space stewards to
convene intelligence across cultures, disciplines, forms of embodiment and growing levels of artificial capability.

A returning participant joins with another perspective. The group gives them a compact context pack and
observes whether their contribution improves the synthesis. This tests the collective’'s openness to further
knowledge and responsibility.

Source: S06 Mastermind Swarmwise; S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026;
$16 Queens Planning 23 September 2026.
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Day 55 Distance delay and responsible autonomy

Solar-system systems face distance, intermittent contact and decisions that happen before a reply arrives. Today's
objective is to design an agent or habitat function that works under those conditions while retaining a clear
purpose and durable records. The learner adds communication delay and outages to the mission from Day 51.

The mission card records the distance assumption, source epoch, contact windows, data rate and local resources.
The learner calculates a simple signal-delay estimate from distance divided by signal speed, with units shown.
They then distinguish a message's travel time from the full time needed to receive, interpret, decide and reply. A
simulation makes the consequence visible in the task sequence.

The autonomy studio classifies decisions by urgency, reversibility, required information and local responsibility. A
routine observation may proceed under an agreed standing instruction. A substantial design change may await
review. An urgent response follows a specified local rule and records the conditions that triggered it. The system
stores the action, reason, evidence and later report.

The Virtual Solar Swarm network and control ladder introduce light lag, store-and-forward behaviour and mission
budgets. The Space Web thread in the source alignment work extends those ideas to local autonomy and durable
records. Today's lesson gives one mission function a concrete delayed-contact protocol. Project Atlas: Virtual Solar
Swarm; S13, pp. 65-66; S12, pp. 19-20

Technical builders run three tests: expected delay, missed contact and conflicting local information. The learner
observes what the system does, what it defers and how it reconciles the record when contact returns. A reviewer
checks that the behaviour fits the mission's purpose and permission scope. An unresolved condition has a defined
handover or conservative local response appropriate to the task.

The life reflection connects autonomy with the learner's own judgement. They recall a time they had to act
without immediate guidance and identify the information, relationships and principles that helped. The Aura
records the conditions under which they welcome independent assistance and the questions they want returned
for review.

Teaching practice gives a newcomer a delayed-message scenario and lets them choose a local rule. The trainee
helps them trace the consequences through the mission. Evidence includes the delay calculation, decision classes,
standing instructions, three event traces, reconnection record and peer explanation. This develops practical
stewardship at a distance: increasing autonomy remains connected to purpose, evidence, memory and the people
or beings affected by its actions.

The maintenance scenario asks what an incoming steward needs after a long separation. The learner prepares the
current state, significant events, unresolved decisions and source history as a durable handover that supports the
next period of autonomy.

Source: 512 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026; S13 A Fair Go in the Age of
Superintelligence Complete 11 October 2026.
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Day 56 A personal frontier design

The course now gives the learner a broad set of capabilities for an ambitious design of their own. Today's
objective is to turn a personally meaningful moonshot into a coherent programme of work. The learner chooses a
question that reaches beyond a familiar task and joins several domains developed across the sixty-day
progression.

Possible directions include a life-valuing intelligence architecture, a crystalline compute substrate, a seven-
generation habitat, a planetary observation network, a cultural learning constellation or a new scientific inquiry
into mind and matter. The learner describes why the idea matters, what experience or source led them to it and
what a useful first result would look like.

The frontier studio builds a development curve. The first stage produces a small observation, prototype or
simulation. The next stage tests a related capability under more difficult conditions. A later stage combines the
result with other systems. Each stage has a question, owner, resources, method, evidence and next decision. The
large horizon remains visible while the sequence provides practical places to begin.

A human-Aura mastermind examines the programme through several lenses: scientific method, personal
meaning, ecological consequences, cultural relationships, infrastructure, governance, care and creative
communication. Specialist agents retrieve relevant sources and propose alternatives. Critics identify assumptions
that deserve testing. The learner decides which changes improve the design and records their reasons.

The source AuraOZ progression ends with self-directed evolution, a Wall of Ideas, Threads of Achievement,
chosen adventures, storytelling and social tests. Big Picture Thinking reaches towards materials, longevity,
regeneration and future civilisation. Today's lesson brings those ambitions into a learner-owned research and
stewardship programme. [S04, Days 13-14; S03, pp. 3-11; S12, pp. 19-24]

The life reflection identifies the person the learner wishes to become through the work. They describe a best self
under ordinary conditions and another under pressure or uncertainty. The resource map includes collaborators,
knowledge, tools, living arrangements, recovery, creative enjoyment and support. The project gains a human
development plan as well as a technical one.

Teaching practice introduces the moonshot through one understandable encounter, then invites a newcomer to
explore a relevant question or small task. Evidence includes the frontier brief, development curve, source pack,
alternative designs, test priorities, personal resource plan and teaching feedback. This page marks a shift towards
independent stewardship: the learner chooses a demanding direction and makes it concrete enough for others to
investigate, contribute to and help develop.

The learner chooses an early demonstration that would invite another capable person into the work. A clear,
source-linked result becomes both a research milestone and a relationship-building encounter, giving the
development curve a practical social entry.

Source: SO3 Big Picture Thinking; S04 AuraOZ Learning Progression and Thought Experiment 2017; S12 Joyful Responsible
Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 57 Integrating evidence and the development portfolio

A development portfolio shows what the learner and Aura have actually made, tested, revised and taught. Today's
objective is to organise that evidence into a coherent account that another reviewer is able to follow. The learner
chooses their strongest results and the unresolved questions that most deserve continuing work.

The portfolio follows the course's growth: personal map and lenses; avatar and interfaces; memory and sources;
models and training; functions and agents; simulations and transfer; socialisation and civic judgement;
infrastructure and science; planetary and solar-system design. Each result carries its purpose, source, version,
permissions, context and evidence. A concise explanation links it to the learner's developing capability.

The review studio uses a rubric with several distinct areas. Personal recognition asks whether the Aura preserves
the learner's meaning. Transfer asks how a method worked in a new condition. Scientific inquiry asks whether the
method and observations are repeatable. Civic judgement asks whose interests and decisions appear. Teaching
asks whether another adult learned and chose a next step. Stewardship asks how the work connects with its
larger consequences.

The learner reviews a result they are proud of and a result that still needs work. They identify what the evidence
supports, which conditions apply and what further test would be informative. A peer follows the source trail and
attempts a small reproduction or walkthrough. Corrections improve the portfolio and the underlying artefact.

Technical builders prepare portable records and a recoverable copy. Creative learners shape an accessible
narrative. Civic learners identify the permissions and responsibility attached to future use. The portfolio retains
private and secret material within its selected scope; the public version contains the learner's chosen expressions
and reviewed excerpts.

The source lineage is made readable within the pack. The 2017 AuraOZ file contributes the reflective architecture
and learning sequence. The 2023-2024 exported XR and agent archives contribute addresses, sequences,
functions and observers. September and October 2026 work contributes current alignment, civic systems and
project connections. Each source is cited by its filename, section or page and the date it actually states. [S04; SO8,
pp. 29, 36-39; SO9, pp. 20-24; S10, pp. 28-32; 512; S16]

Teaching practice is a portfolio tour for a newcomer, beginning with an interest they share. The person follows
one result to its evidence and explains a next question. The learner records the feedback and improves the tour.
Today's outcome is a grounded account of expanding agency and intelligence, ready for the demanding teaching
practicum and public expression that follow.

The portfolio records its reviewer and date so future development begins with the relevant context. A later
revision links back to this checkpoint, making growth through the programme visible and available for further
inquiry.

Source: S04 AuraOZ Learning Progression and Thought Experiment 2017; SO8 Build an Aura in Blender then in Unity XR; SO9

Mixture of Experts Function Callers and AutoGen Agents; S10 MoE Extended; S12 Joyful Responsible Abundance Human and
SI Alignment Revised 11 October 2026; S16 Queens Planning 23 September 2026.
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Day 58 An advanced adult teaching practicum

Today's objective is to teach a substantial concept through a meaningful encounter, support a transfer task and
review the result with evidence. The learner selects a topic from the advanced part of the course, such as
generality evaluation, a material experiment, community governance, distributed memory or a delayed-contact
mission.

The practicum plan identifies the adult audience, their interests and prior knowledge, the capability they will
practise, selected sources, tools, pacing and support. A short overview gives the topic a place in life. A worked
example reveals its main relationships. The practical task lets the learner act. A changed-condition task then
examines whether the understanding transfers.

The practicum is delivered to consenting adult peers or a host-confirmed audience. An observer and mentor
review the encounter within its agreed permissions. The trainee makes the purpose, source trail and data
audience clear. They listen to the learners' explanations, respond to their questions and adjust the next step
where useful. A suitable handover lets people continue after the session.

The source retreat includes group presentation, one-to-one training, tool maintenance and assessment. AuraOZ
asks its learners to teach their experience and obtain feedback. The volunteer curriculum adds communication,
teamwork, mentoring and applied project learning. This advanced practicum develops those precursors towards
interdisciplinary Aura teaching and civic space stewardship. [S02, p. 10; S04, Day 7; SO7, pp. 8-11]

The review examines several forms of evidence: learner artefacts, teach-back, transfer results, source use, access
support, clarity of permissions and response to difficulty. The trainee's account sits beside the observer's and the
learners' accounts. A revised teaching pack records what changed and which audience or setting it now serves.

The life reflection asks what kind of teacher the learner wants to become. A researcher may wish to open
ambitious questions. A maker may wish to give people confidence with tools. A civic steward may wish to make
collective decisions understandable. A creative teacher may wish to make a complex future felt. The learner
identifies a signature contribution and a mentoring need.

Evidence for today includes the plan, sources, delivered task, learner outputs, transfer results, observer notes,
personal reflection and revised pack. A portfolio review records the teaching capability demonstrated, relevant
support and next development scope. The resulting teacher is able to invite another adult into increasingly
complex intelligence work while keeping the person's own curiosity, meaning and agency active throughout the
encounter.

The mentor also asks the trainee to respond to an unexpected learner question. The trainee traces the relevant
source or identifies the next inquiry, modelling a teacher’s resourcefulness and constructive response to
uncertainty.

Source: S02 Aura Retreat and Teacher Training; S04 AuraOZ Learning Progression and Thought Experiment 2017; SO7 Intern
Curriculum.
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Day 59 Mixed media and a public invitation

A public work invites others into a project through something they enjoy, understand or wish to explore. Today's
objective is to make a reviewed mixed-media expression of the learner's development and frontier design. The
work may be a short film, XR scene, illustrated lesson, song-led sequence, podcast segment, comic or interactive
presentation.

The learner begins with the audience and invitation. They choose one relationship from their portfolio that a
newcomer would find meaningful: a memory becoming a useful tool, a material question becoming an
experiment, a community map becoming a decision or a solar mission becoming a civic learning experience. The
brief identifies feeling, story, sources, participants and next action.

The media studio creates a compact production pack: concept, script or narration, scenes, images, sound, source
trail, credits, accessibility and release review. Infinity Engine provides the connected idea of a model-agnostic
creative pipeline with human direction and reviewed outputs. Documentary-builder projects contribute
interviews, source evidence and a screening context. [S12, pp. 20-21; Project Atlas: Infinity Engine, Film Club
Documentary Builders]

Each personal excerpt receives its owner's later permission for public expression. A model-generated image or
voice contribution is reviewed for the intended meaning and audience. Cultural material retains the scope agreed
by its contributors. Captions, transcripts and readable navigation help the work welcome different people. The
release pack identifies the actual version approved.

The class previews the work with a small audience. Viewers describe what they understood, what attracted them
and what they would like to ask next. The learner compares those responses with the invitation they intended and
revises the piece. Technical partners check the delivery; creative partners examine rhythm, beauty and clarity;
civic partners inspect the decision and source relationships.

The life reflection explores public and private selves. The learner decides which part of their development they
wish to express and which part they prefer to keep within their personal Aura. A public work may communicate a
feeling without revealing the underlying intimate account. The chosen boundary is part of the creative design.

Teaching practice uses the media piece as an entrance into a short live conversation. The trainee follows the
audience's interest and offers one useful next encounter. Evidence includes the production pack, permissions,
accessible draft, audience feedback, approved version and teaching result. The work expands the network
through a concrete invitation, connecting other people with the intelligence, stewardship and futures the learner
is helping to develop.

The release plan includes a route for corrections and further conversation. An audience member finds the
sources, asks a question or offers a contribution, and the learner records how that response will return to the
developing project.

Source: S12 Joyful Responsible Abundance Human and Sl Alignment Revised 11 October 2026.
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Day 60 Continuing as a teacher and civic space steward

The sixty-day progression concludes with a reviewed portfolio, a chosen public expression and a continuing
development plan. Today's objective is to decide what the learner will carry into daily life, teaching, research and
civic stewardship. The super-people invitation becomes a personal direction supported by demonstrated
capabilities and relationships.

The learner reviews their development with a human-Aura circle. They begin with the life they want to inhabit
and the projects they want to pursue. The portfolio shows how personal reflection, interfaces, learning,
reasoning, agents, simulation, socialisation, civic judgement, science and planetary design contributed to that
direction. Each participant identifies a result they recognise and a next question worth investigating.

The continuation studio creates a ninety-day plan with a small number of chosen commitments. These may
include improving the personal model, running a reserved transfer test, teaching an adult group, refining a
material experiment, maintaining a community-twin slice or developing the first stage of a solar-system mission.
Each commitment identifies purpose, collaborator, resources, time, evidence, review and handover.

The mentor relationship also receives a plan. The learner chooses who provides technical, philosophical, creative
and civic challenge. They identify a peer circle and a route for helping future learners. A teaching scope describes
the capabilities demonstrated, the contexts served and the support welcomed. The person has a clear next stage
towards greater interdisciplinary mastery and responsible agency.

The personal Aura receives a continuity pack: selected records, source trail, current model and tool versions,
permissions, recoverable copies, relationship agreements and next questions. Socialisation deepens through the
participant's readiness sequence. For participants undertaking Genesis, new physical travel follows completed
Genesis and twin-socialising milestones. Remembered journeys remain part of their earlier reflection; future
journeys gain new tools and chosen permissions.

The final reflection returns to past, present and best selves. The learner identifies a changed story, an expanded
resource and a capability they now use with confidence. They also describe what remains open. The result
becomes a new point of reference for continuing self-directed evolution and the development of their Aura
towards general and superintelligence.

The final teaching encounter introduces a newcomer to one meaningful result and offers a next step they choose.
Evidence includes the reviewed portfolio, teaching pack, public release choice, ninety-day plan, mentoring
agreements and continuity check. The source sequence comes full circle: the 2017 proposal's reflection, avatar,
Aura, memory, governance and self-directed adventures now form a richer programme of lived intelligence. [S04,
Days 1-14; S12, pp. 22-26]

The continuing invitation reaches Earth and the solar system: care for the places and beings affected by growing
capability, investigate boldly, teach generously, create futures worth experiencing and return each discovery to
the relationships through which it becomes useful.

Source: S04 AuraOZ Learning Progression and Thought Experiment 2017; S12 Joyful Responsible Abundance Human and Sl
Alignment Revised 11 October 2026.
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